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Online Survey

Full report

1. Overview

An online survey was conducted bet ween 2-28 January 2008 to complement the
workshops held with  parents, educators and baby boomers . The goals were to:

1. Identify which  previously identified  challenges from the Beyon  d Current Horizons
program me the interested parties think it is most important to research further

2. ldentify additional relevant challenges

3. Discover what the participants want from education in 2025

The 215 adult participants classified themselves as: 31 parents, 118 working in

education, 48 parents who also worked in education, and 18 who classed themselves

only as dther & The survey was advertised through the Beyond Current Horizons project,
Futurelab and associate organisations. From their self -rati ng of technology used they
appeared to be technologically literate. On average they had used eight different types
of technology in the previous month, for example mobile phones, the internet,

digital/video cameras. However, they tended not to visit v irtua | worlds, eg Second Life
or social networking sites.

The key findings from the survey  were:

e The two previously identified key areas to investigate in order to create the ideal
learning environment were

0 What sorts of education systems, methods and inst itutions do we need to
help people cope with increasing complexity?

o What skills will we need to fully participate in increasingly virtual, visual
and complex information societies?

o How new technologies may help education to meet the needs of a
changing pop ulation .

e Allthe groups felt the least important areas for further investigation were:

o How might technologies help the education system respond to significant
society changing events, eg pandemics, climate change, cyberterrorism,
economic failure?

o How mig ht the balance between state and commercial delivery of
education change in the context of technological development?

e Over half of all adults from all backgrounds felt that the role of technology was to
make learning fun and motivate students
e Parents and those in education felt another benefit of using technology would be
to enable learning wherever and whenever a student wants
e Therole of technology isnotto :
o Provide virtual worlds for exploration
o Keep track of the childrenbds | ocati on
e Technology should support learners to become more responsible and competent
in their own learning



e There is a desire to stop the current examination system, implying an
investigation is needed around assessment , what it should address , and how it
should be used

e The importance of a relevant, fun and feasible curriculum introducing generic
thinking skills rather than specific subject knowledge

e The role of teachers will exist, but how they can best be utili sed should be
investigated

Looking at the methodt  he respons es indicate more work is required on setting a context
for reflection on 2025 and beyond. Many of the suggestions appear to be immediate
solutions or concerns rather than areas  relevant to 2025 and beyond or visions of a
future education system.

The rest of this report describes the participants and outcomes in more detail.

2. Survey structure

2.1 Question rationale

There were four questions in the survey in addition to the classification question, ie
whether they were a parent, involved in education , or other (the participant selected as
many as applicable) . The questions were:

1. Aln order to plan for education in the future ple
you think it is most important to investigate. (For more information on these
challenges, please consult the Research Challenges page on the Beyond Current
Hor i zons wéparScipdants colldselect from list or add own)

2. Pl ease select the three most i mportant things yo
children to do in the edu(patiipantsicoddsaectérom i n 2025. 0
list or add own)

3. Al f you were advising the Department of Children,
would you say should be stopped, started and kept in schools? For example:

STOP testing for under 10s, START teaching Chinese; KEEP streaming by abilit
(open question)
technol ogies you have used in th

4. APl ease tick t
necessary or t
or add own)

he e
he ONone .ofpartitijads cauldl seleet romdight i o n )

The first question  correlates directlyt o the first two goals: looking at challenges already
identified, and giving the opportunity of identifying further challenges. (Therewas al ink
to the Beyond Current Horizons webpage so the participant could find further details
about each challenge if wi shed.) By asking the participant to choose or list the three

most important we  have direct numeric feedback about what the se stakeholders think
ought to be investigated. Note that as the statements themselves were reduced versions
of the challenges it may be that the public did not appreciate the finer distinctions or
interpreted them in a similar manner . In a workshop situation this is less important as
participants often begin to start answering the challenge or explaining their

understanding to their pee  rs, thus ensuring a shared understanding within the group.

The optionto add further challenges was to identify other concerns from stakeholders.

The second question relates to the third goal i finding out what  they as interested

parties want from educati onin 2025 i specifically with respect to technology as it asks

for the three most important  areas that technology  could assist in so that  students can
achieve their learning goals.



The third question again determines what stakeholders want from education .This
guestion as to what to stop, start and keep is based on their own experience rather than
focusing on the possible scenarios in 2025. Hence there are no Gight 6or &rong 6
answers. Instead the open nature of the question allows the participants to hi ghlight
what they want, or do not want, to see. The responses will not necessarily correlate to
the previously identified areas as it focuses specifically on schools rather than society

and learning environments generally.

Finally by asking the type of t echnologythe par t i c iupeawetstouwd get a clearer
view of how technologically literate the participants are. This is important when it comes

to relating the possibilities of technology in the second question to current experience. It

will also enable  us to give a context to the audience I although we cannot  state whether
they are typical of all parents and those working in education

2.2 Method

There were two variations of the questionnaire, one for adults and one for students. As
only 12 students re  sponded in total, and only six answered the STOP, START, KEEP
question, only the adultsé6é results were analysed.

The survey was available between 2 -28 January 2008 on the Beyond Current Horizons
webpage. The questionnaire was publicised via the Beyond Cur rent Horizons webpage,
the Futurelab webpage, and through contacting associate organisations such as Student
Voice, and the Royal Society for the encouragement of Arts, Manufactures & Commerce

(RSA).

2.3 Participants
The 215 adults who com pleted the surve vy could choose as many of the following four

categories they felt appropriate. The categories are detailed in Table 1 below:
Subtotal

Parents Parent (with child(ren) under 5) 9
Parent (with school aged child(ren)) 17
Parent (with child(ren) under 5) 3
Parent (with school aged child(ren))
Other 5 31
Parent (with school aged child(ren))

Parents working in Parent (with child(ren) under 5)

i o . 9

education Working in education

Parent (with school aged child(ren)) o8

Working in e ducation

Parent (with child(ren) under 5)
Parent (with school aged child(ren)) 7
Working in education

Parent (with school aged child(ren))

Working in education 4 48
Other
Working in education Working in education 118 118

and not parents

Other Other 18 18

Table 1: Classification of adult participants

All t he participants were  are considered stakeholders as they had expressed an interest
through completing the questionnaire . Moreover those involved in education have
experi ence of the current system and opinions about areas for improvement and desires

for future systems.  While those with  children have a vested interest in creating a



desirable education system as their offspring will be experiencing that system between
now an d 2025.

Note that the responses described in Section 0 give an indication of concern rather than
definitive opinions . The se participants are self selecting and have expressed an interest
in this subject.  In addition the informati on gathered in the first two questions is

restricted itis impossible to determine the reasoning behind the choices. For example,
does the low ranking for the challenge concerning the balance between state and
commercial delivery of education mean stakehol ders do not care who delivers

information, or do they assume the state should provide it and no investigation is
needed? Similarly, t he least important challenges of how to respond to changes in

significant society changing events such as pandemics and who delivers education could
be viewed as unimportant or there may be an assumption there will be other priorities if
there is a disaster, and the curriculum provider will stay the same SO no investigation is
required .

3. Survey findings
3.1 Question 1: Id entifying  challenges

3.1.1 Results and discussion

The two most important  previously identified  challenges for investigation in order to
create an ideal learning environment were :
e What sorts of education systems, methods and institutions do we need to hel p

people cope with increasing complexity?
e What skills will we need to fully participate in increasingly virtual, visual and
complex information societies?

Not only were these the top challenges overall (see Appendix A fora summa ry of all the
votes) they were also included in the top five challenges of the four participant groups

(see Appendix B for a full break down of challenge orders) . Looking across these groups
there were some discrepancies; hamely a Il groups except 6 ther dincluded:

¢ How might new technologies help education to meet the needs of a changing

population?
And all groups containing participants working in education felt it was important to
investigate
e How will developments in technologi es change the way we use physical and

virtual spaces for learning?

The two challenges considered least important to create an ideal learning environment
were:

e How might technologies help the education system respond to significant society
changing event s, eg pandemics, climate change, cyberterrorism, economic
failure?

¢ How might the balance between state and commercial delivery of education
change in the context of technological development?



These challenges occurred in the bottom five challenges of all participant groups. Again
looking at the distinct choices of the participant groups all groups except @ther 6
included:

e What will we need to know in 2025 and beyond?
And all groups containing participants working in education believed the following did n ot
merit investigation

e Which technological developments may be most important to society over the
next 25 years?

The participants were also offered the chance to add challenges in addition to choosing
between the 11 suggested. Thus 37 of the participant s, 30 who worked in education, 3
parents, and 4 others, added 59 challenges (see Appendix C for the complete list ) -
although some appeared to be statements

Many of these suggestions appear to be a subset of the o riginal categories , for example:

e AHow wi |l we be using technol ogy dwouldbeer homes and
addressed by fiWhich technological developments may be most important to
society over the next 25 years?o

e AHow wi |l school s need ngmandootganisagian totmeetther b ui | di
chall enges and opportunities of the 21BWhatentury?
sorts of education systems, methods and institutions do we need to help people
cope with increasing complexity?o

e fiHow wi || new t e anhethe livesgpf ar ageirey pdpulation to provide
ongoing education/ i nt erwoddbe addrésged bgmuinH otwy 270 g h t
new technologies help education to meet the n eeds of a changing popul a:

Thirty of the 59 suggested challenges did notrelated irectly to technology yet there were
similar themes across the tech nology and non -technology areas: role of schools and
teachers, areas outside of education environment, assessment, social skills, areas to

study and the impact on health . There was also 11 challenges that related only to the
benefit (or not) of technology . Examples of these categories are in Table 2 (see Appendix
D for a full list of the challenges sorted by category ).
Challenge Examples No of | Asa %
area sugges
-tions

Role of e How does the use of technology support learning?
technology in ¢ Is the use of technology detrimental?
education e How can we ensure that technology is used

creatively?

¢ |s the money spent on technology acceptable or 11 18.6

could it be better spent eg on buying books and

paper ?
Role of e How can we support teachers in preparing for
teachers and their future roles in schooling?
schools e How will schools need to change their buildings

and organisation to meet the challenge s and

opportunities of the 21st century? 10 16.9

e How can we design/utilise new technology that

will help educators gear their curriculum and

teaching styles to get a better synthesis with the

lived experience of many teenagers' hon -formal




and informal learning  ?

Aspects e How can technology contribute to the real political
outside of empowerment and child  -centred democratisation
school of children and young people  ?

e How can technology contribute to a more
sustainable world for everyone, in the UK and
else where, especially developing countries?

e It may be important to connect this work with
current debates about redefining progress, being
facilitated by the Sustainable Development
Commission.

e How will the need to live more simply using fewer
resources ch ange our values and our education
system?

12 20.3

What should e Avisually creative curriculum based on the

be studied socratic method which devel ops self -reliance,

and how initiative, independent thought and spiritual
values.

e How can we educate for a just and sustainable
world?

e How will technologies respond to the needs of
learners - as opposed to having new technologies
imposed on learners that do not fit their needs.

13 22.0

Supportnon - |e What effect will these new technologies have on

academic society, in particular social development. For

skills example, if children learnt from home behind a PC
how would they develop socially and culturally
without becoming  irtual citizens & 8 13.6

e Howdowe g etand keep students motivated?

e How can we ensure that children re spect and
appreciate the planet and its inhabitants?

Assessment e What if any assessment framework do we need,
as the present one is rubbish and harmful? 3 5.1

Health issues e How will education tackle individual responsibility
for health - preventi on of current killers such as
diabetes and obesity?

e Long-term effects on physical and emotional well
being of using electronic media

Table 2: Sample suggestions for challenge areas

These challenge suggestions indicate  the pa rticipants did not necessarily believe that
technology was a solution to education issues in 2025, and further research on its

usefulness needs to be done. There were also concerns that were not directly covered hy
the previously identified challenges , for example, issues concerning the curriculum and
developing socially responsible learners. There is also a strong emphasis on the role of

teachers; how can technology and the environment support them as facilitators of

learning? The participants include challenge s in areas not directly related to schools .
Some of these overlap existing challenges, for example, what happens if the population

changes and how technology can support interactions, but half of the non -technology




related issues are concerned with a chieving sustainability (managing resources). This
suggests that these stakeholders are interested in not just how education can continue
after significant society changing events, but how such events can be avoided.

3.1.2 Key findings

The participants see m most concerned with challenges toinvestigate howto support
people in complex societies dealing with complex information . These are corroborated by
the suggested challenges which also focus on interactions and the roles of teachers and
supporting studen ts. The methods of support  may not necessarily be technological -
some participants were cynical about the usefulness of such advances in the education

system.

The least important areas focus on technology and its development, what is required for
work, and responding to pandemics etc. This is as expected as it contrasts with the
emphasis on interactions and supporting teachers and students.

3.2 Question 2: Role of technology

3.2.1 Results and discussion

As mentioned, the  second question concerned the | ustification for technology usage in
2025 and beyond to find out what was important to the participants in terms of desired
technology usage (see Appendix E for the collated order ). The most important reason for
technology use over all, and appearing within the top three choices for a Il four groups
(see Appendix F ) is:

e fiMotivate and inspire children thus making learning fun .0
The third overall justification, and i n the top five for all groups was:
e AProviindieor mati on in the most appropriate manner de

learning style .0

However, the proportion of those thinking it was important depended on background
27% of those involved in education suggested it, while over 42% in the other categories
felt it was important

The second overall justification was found in the top five of a Il groups except 0 ther

e fiLearn wherever and whiehoneysehool, pankelipraryjnetcn t .0

The fourth overall justification was ranked highly by those T parentsornot - involved in
education :
e iPut children in touch with other | earners al/l oV

together .0
Looking at what technology is not there for there is a consensus that it should not:

e Provide virtual worlds for explora tion .

e Keep track of the childrends | ocati on
As before p articipants could add their own reasons . There were 3 5 suggestions for the
role of technology from 23 par tDafcquestemm t-shomwedold one ¢ omme
know what technology will make possible i n 2025 ?0 The suggestions can be categorised



into six areas 1 see Table 3 for a summary (the full list can be seen in
Appendix H has the full categorisation)

Appendix G , while

Categor vy

Examples

Sugges -
tions

As a
%

Support to
become
independent
learners

e Think for themselves and function outside the PC
straightjacket central government constantly
seeks to impose on them.

e Free children to be in control of their own
learni ng, yet communicate with other children
and significant experts to develop and sustain
their interests.

e Achieve their potential

e Enable children to compare, contrast and
challenge the technology available in the home
and the world of work

19

54.3

Social skills

e Work collaboratively with others on shared
purposes.

e Provide opportunities for first -hand learning
experiences about ‘others’, whether they be in
the next town or the other side of the world,
gaining an insight into their lives, thei r
challenges, their differences and their similarities.

e Allow children to apply their learning as citizens
and significant actors now - not just members of
the workforce or community 'in waiting'.

e Help - rather than hinder - children to learn
collaboration and social interactional emotional
skills .

20.0

Specific
technology
required

e Work in a safe environment (e -safety issues)

e Enable children to compare, contrast and
challenge the technology available in the home
and the world of work

e Games technology should be used to create
interesting and addictive learning methods

e Provide tools to help them discriminate between
the various types and qualities of the myriad
webpages available.

17.1

Curriculum

e Gain access to a real value laden curriculum free

from political prescription

2.9

Location

e Have easy access to the crucial educational
assets held in our museums, galleries and other
archives.

2.9

Assessment

e Lesson plans plus testing should be used to
statistically work out whi ch methods are most
effective in learning

2.9

Table 3: Sample suggestions for the benefits of using technology in education

As in the previous set of suggestions m

any appear to be a subset of the original

categories , for example:

e fiHel p them enj owouledarne nagdodr essed by fAMotivate and
thus making |l earning funo

e f karnattheirownpace o0 woul d be addressed by fAProvide infc
appropriate manner depending on the childés | earn



e fiHave easy access to the crucial educational assets held in our museums,
galleries and other archives 6 woul d be addressed by ALearn wher
whenevertheywant T home, school, park, library etcbo

This suggests that either some participants did not read all the challenges or they
wanted to emphasise a particular role technology could play to support learners. The
suggestions often appear to be requests for the type of technology required, eg

assessment systems,  using games technology, or systems to allow chil dren to compare
technology usage, which have potential benefits T rather than expressing the benefit
directly.

Looking at the more unigue suggestions the most frequently suggested reason to use

technology would be to help learners become independent. It h as more votes than five

of the original categories . This appears more important than supporting learners to

develop social skills , which contrasts with the votes for the original categories were there

were 64 votes for APut chil dnemall oventhewaorld sothatwi t h ot her |
they can | earn togethero and 10 votes for AHelp chiloc

3.2.2 Key findings

The participants believet  echnology should be used to motivate learners and make
learning fun. This is from the giv en reasons and corroborated by the suggestions.
Looking at the suggestions the role of technology is to assist learners becoming
independent, which is not the same as developing social skills given the low support for
reasons concerning sharing

The ques tion showed a belief that t echnology is not the re to be used big brother style

and monitor students. However, the fact that the participants did not believe that

technology should be used to provide virtual worlds for exploration is interesting. Is this

be cause they fear an immersion in a non -reality, orisita  belief that such technology will
not exist?

3.3 Question 3: Stop, Start, Keep

3.3.1 Results and discussion

There were approximately 150 responses to the Stop, Start, Keep open question i some

part icipants chose not to answer while several gave multiple suggestions (see Appendix |

for a complete list of all responses ). These were categorised according to subject and the

categories and illustrative examples can be found in Ta  bles 4, 5, and 6, the spellings and

grammar are as submitted. It should be noted that many interpreted the question as

referring to now rather than taking it in the context of the survey and referring to 2025.

For example some comments are specific actions that they believe should be taken

immediately, like fiSaving money by using Free and Open Sourc
countries are Todoi mge harid xed curriculum especially in

It should also be noted that the three examples may have played a role in the answers
given, ie ASTOP t-40s,tSTARY tedcrong Chinasd; &KEEP streaming by

a b i |.i(Thegred were six variations of testing under 10s, three mentions about teaching

Chinese from 10 about teaching in foreign languages, teaching lan guages earlier etc , and
nine variations of streaming by ability i seven to keep, two to stop .) However, the fact
that over a third of all comments in the STOP category related to assessment, and not
necessarily assessment in junior schools, suggests a degr ee of importance T especially
as the participants  mentioned the other suggestions  less frequently . Moreover,
assessment is mentioned by two people as something to keep, but these focused on

their use as a diagnostic tool. And it has 12 mentions as somethin g to start, but again
they want it to be integral to learning and not to focus on knowledge retention.



None of the other areas were suggested as frequently as assessment. The next most

raised theme is to start using technology effectively, mentioned in 16 .9% of the start
responses and 12.7% of the keep responses (where there was a focus on its introduction

to the education system rather than suggestions for where it could be beneficial). In
both tables there is an equal concentration on the provision of ha rdware and software,
although the examples given relate to kit and practices that are around at the present

Only four mentions of technology usage were made in the Stop statements, and then

they referred to inappropriate use of technology rather than cont radicting the need for
technology.
In Table 4 the second area of concern is the valuing of teachers. Again this is

corroborated by  the other two tables .In Table 6, aspects to keep, the role of teacher as
motiva tor was stressed and in Table 5, there were requests to stop undervaluing
teachers . Yet although the majority of comments were requests to improve teaching

there was a concern that poor teachers cmingadd damage
there was a need for retraini ngThise focusie therbléai g o

teachers was not apparent in the suggested challenge areas.

Another area of concern having over 10% o fcomments in atable was around the
curriculum and scho ol structure; it was raised in b oth the St op and Keep questions
(Table 4 and Table 5). Thereisa concern that the curriculum should be fun and relevant
and not be constantly changed. A similar concern was to dev elop generic skills, such as
thinking, in the Start section. This concurs with the fewer statements concerned with the
teaching of specific subjects and relates back to creating independent learners and non
academic skills in section 0.

The rest of the categories received under 10% of the votes. However, it should be noted
that there are issues that fall under the existing recognised challenges, for example: the

format of the school day in order to match adult working patterns, th e contracting out of

core education services to the private sector, and allowing employers and other
educators to teach. There is also an emphasis on the development of cross curricular

subjects 1 single subjects have fewer mentions, and of physical resour ces that fall under

the Building Schools for the Future programme.

Finally Table 6 shows that identifying what is to be kept in the school system can be

hard to identify. The majority of comments, for example keeping RE or streaming by
ability level happens now and thus it makes sense to keep. However some of the

comments relateto  what they would like to happen: fo r example, having a daily
mathematics lesson , embedding ICT into  everything , or the d evelopment of education
partnership s in localities.

t hese
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Category Examples of aspects to START Votes As a %
Use e Giving more freedom to schools to be creative with the curriculum, using new (and old) 37 16.9%
technology technologies and developing new ways of teaching and learning that can be shared online .
appropriately e Address the digital divide and ensure that all teachers and pupils have access to a personal

device .
e Recognising that gaming technologies, mobiles and iPods can be used as learning tools and are
not something to be ban  ned from our schools.
e Worldwide connectivity for children to learn at their own pace
To support e Getting much tougher on poorly performing teachers so that they have to be re assessed or 27 12.3%
and value sacked or retrained before they damage children & re spect for the training/learning ethos
teachers ¢ Recognise initial teacher education as a cornerstone of preparing &chooling 6for the future.
¢ Provide teachers with TIME and a sabbatical year if necessary after 15 years service
e Ensure the pay scales areright.  Reward teachers with other benefits, discounted travel, reduced
entrance fees etc.
Developing e Emphasise the importance of thinking skills 22 10.0%
non - academic ¢ Allow children some opportunities to shape their own learning .
skills e Greater emphasis on information retrieval and analysis - understanding searches, sources and
authenticity
e Structured courses that encourage independent learning. Have a prime focus on developing
students 6competencies, capabilities and key skills.
Involving the e Create schools that are part of a community rather than simply located in one. 13 5.9%
community ¢ Motivating families to understand the value of developing the ability to learn.
and parents e Empowering parents when in di scussion with schools
Changing the e Loosening up the National Curriculum , taking a more flexible and cross -curricular approach to 13 5.9%
curriculum subject s.
e Allowing much more flexibility in the curriculum so that teachers feel able to respond more
directly to children's needs rather than government policy.
o Make flexible curriculum and alternative provision available for all young people who need it,
regardless of age and whether they are on school roll
Keep e Assessment as part of the learni ng process . 12 5.5%
assessment e Examinations which are not tests of learned knowledge but of capability.
e Make SATS testing accessible to all - not just middle class pupils.
Teaching e Teaching in another language to children aged 8 so we become better as a nation, with 10 4.6%
more foreign languages.
languages e Teaching Chinese
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Category Examples of aspects to START Votes As a %
e Possibly look at emerging languages but only where they will have significant business impact
Vocational e Widen curriculum choices by forcing more partnership worki ng between schools and colleges. 8 3.7%
courses ¢ Allow employers and other educators to teach outside of schools.
e Devise 'taster' vocational and academic experiences for senior school pupils so that they are not
directed towards specific trades, subj ects or careers too early; but are allowed to try a number of
work areas depending on their particular interests, tastes and preferred learning styles.
State control ¢ Reducing state interference in education at every level. Understanding that e ducation is about 7 3.2%
(or not) the pursuit of truth and excellence, whatever point your start from, and not levelling the playing
field.
e Enable popular schools to expand more easily
e Allowing heads to run their schools without interference from the centr e.
Allow e More creative and fun forms of learning - thematic, skills -based, trips out, visiting speakers, 6 2.7%
creativity performance, outdoor education, personalised learning,  philosophical/big picture/concept
cracking, work related learning, interactive tec hnologies, global links, paired mentoring and
evaluation.
e Encourage more creativity in art and design and freedom for pupil teach cookery, teach personal
financial management
Support gifted e Understan d the individual needs of learners more dee ply, how disorders such as ASD can 6 2.7%
and talented profoundly affect the learner's experience in mainstream education and have more teacher self
and special awareness of the impact of teacher actions/reactions on such learners. Ensure that t his is
educational covered properly in Initial Teacher Training, in fact make the PGCE course longer to include more
needs depth on areas like special needs and effective use of technology to make learning interesting
and relevant to the 21st century learner.
e Offer ing education appropriate to children's learning level so bright children are not bored and
held back, and those with SEN are not marginalised
Personal - ¢ Realise aims of Every Child Matters through a more inclusive and properly personalised system. 6 2.7%
isation e Making the Personal Development Curriculum central to everything else taught in schools
Teaching basic e Making sure that children leave school able to read and write. 5 2.3%
skills ¢ Increasing time allocated to reading, teaching old fashio ned ‘domestic science' instead of
anything with the word 'civil' in the title
Physical e Build smaller secondary schools. 5 2.3%
location e Be more creative with spaces in schools - the traditional classroom is outdated and doesn't reflect
other envir onments that children will meet in years to come
Class size ¢ Reduce class sizes in Primary schools to a maximum of 20 and provide adequate funding to make 5 2.3%

this a realistic goal.
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Category Examples of aspects to START Votes As a %
e Start making class sizes smaller
Encouraging e Create a climate and time where people can collaborate and share innovative practice in comfort. 4 1.8%
collaboration
Methods of Give primary schools equal monies to secondary 4 1.8%
funding
Teaching film, Develop and understand and promote a wider range of key skills ie communication through film 3 1.4%
music and and image. Support directly Films for Learning see: www.filmsforlearning.org
multimedia
Encouraging Give schools the resources to be able to practice sustainability in the way it is tentatively 3 1.4%
sustainability envisaged in the Sustainable Schools initiative. Develop topic rather than subject based schemes
of work.
Faith, Banning faith -based schools because they lead to lack of understanding of others - look at 3 1.4%
selective and integrated col leges that ¢ elebrate all and no faith - give atheism and humanism as much
other schools importance in RE too
Abolish Assess children when ready not at arbitrary times/ages. 2 0.9%
assessment
Sport Start providing more exercise/physical activity/sport. 2 0.9%
School day Organising and flexing school hours in a manner that makes better use of the facilities eg a 6 -2 2 0.9%
and 2 -10 shift for learning in the same secondary school building.
Structure Discipline! 2 0.9%
Initiatives Every time a civil servant or a politician has an idea that's a knee -jerk response to a headline, 1 0.5%
ask real people whether or not it actually makes any sense and when they say 'no’ believe them
instead of assuming they need educating in these 'new ways'.
Miscellaneous Start schoo ling at 6 as in every other sensible country in the world. 11 5.0%

Make sustainability compulsory for every school in some form and give it credibility by including
it in Ofsted inspections.

Making schools truly democratic environments
and influence their learning environment.
Organising and flexing school hours in a manner that makes better use of the facilities eg a 6 -2
and 2 -10 shift for learning in the same secondary school building.

- with real 0 pportunities for young people to own

Table 4: Opinions and examples of areas to start in education
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Category Examples of aspects to STOP Votes As a %
Assessment e Testing -focused teaching and learning. Teaching and learning should focus on learning to learn 49 23.8%
through interest  ing content, not slavishly following specifications and the national curriculum.
Testing at KS2 and KS3 with meaningless SATs. These monitor teachers and schools and do
nothing to monitor learning
Stop annual examinations for 15+ so as to enable longer periods of sustained learning.
Assessment Focusing on dogmatic testing and targets especially for KS1 and 2 and realise that children's 24 11.7%
for primary ability to learn is more holistic than tests would have us believe.
STOP testing the under 10s
Testing at primary level
Inappropriate Stop cramming more and more into the curriculum and encouraging teachers to lay more and 23 11.2%
curriculum more homework on children - itis often counter  -productive!
Changing what children have to do the whole time, both in subject matter and different exams
Stop broadening the curriculum when many children can barely read
League tables Don't abandon assessment, but stop the emphasis on league tables, or at least focus on progress 19 9.2%
/school rather than absolute attainment.
performance League tables, ultimately measuring schools' success only in numbers.
measures Using SATSs results to differentiate between schools
Initiatives Window -dressing initiatives th  at don't deliver - some stability throughout education would be 10 4.9%
good .
Initiative overload with not enough time for schools to embed new ways of working before the
next one arrives
More 'initiatives'
Undervaluing Paying teachers a pittance. Question: what does it tell you about a society which values (the most 9 4.4%
and failing to important?) profession so little compared to, for example, football players .
support Teachers coming straight in from HE and staying with little external experience .
teachers Providing teacher cover on the cheap by employing unskilled classroom assistants.
Failing to Stop inclusive education. Children with SEN should be taught by spe cialist teachers in an 8 3.9%
support gifted environment adapted to their needs. It should also be possible for some activities to be shared
and talented with non -SEN schools.
or special Stop treating a class of children as one entity - help those being left behind, stretch the more able
educational and make sure the ones in the middle don't get ignored. | help regularly in my kids oclasses and
needs this still is happening most of the time. So much depends on the teacher and whether they can
students be bothered to tier the work for the different abilities. Too ofte n able kids who finish the work

early are told to sit and read for 10 minutes or help the less able.
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Category Examples of aspects to STOP Votes As a %
e Stop teaching to the lowest common denominator
Faith, ¢ Allowing church schools to use faith as an entry criterion f or all places - LEA criteria should be 7 3.4%
selective or used for places they fund in church schools
private ¢ Reinforcing and worsening divisions within society under the banner of choice: review admissions
schools policies, level the playing field between comps, VA and church sch ools, grammars and the
independents.
e Promoting academies and trusts as the key to school improvement
The current e Spending everythingont  he British Council. Schools know what they are doing 7 3.4%
funding e Contracting out core education servic es to the private sector
model e Stop all the bureaucracy and endless reporting that means nothing to parents and just seems to
be a funding stick with which to beat the heads.
Ofsted e Using OFSTED in a punitive way - bring in more support 6 2.9%
e STOP OFSTED INSPECTIONS IN THEIR CURRENT FORMAT. INSTEAD ATTACH INDIVIDUAL
INSPECTORS TO INIVIDUAL SCHOOLS FOR LONGER PERIODS OF TIME IN ORDER TO CREATE
MORE EFFECTIVE, REFLECTIVE REPORTING .
Poor use of ¢ Spending money on software just because "it's what everyone else is doing"! 4 1.9%
technology e Having a 'shallow' ICT curriculum in Secondary phase education that is not engaging learners and
does not reflect their wider experiences of technology.
Grouping e Stop grouping children in cl asses based on chron ological age and change to grouping by 4 1.9%
learners by intellectual age.
age e Organising learning into units based on age rather than aptitude
Large class or e Class sizes over 25 4 1.9%
school sizes e Classes of more than 10  -15 pupils . There must be something in small class sizes or public schools
wouldn @ bother with them
Current ¢ Extending the school day endlessly - make it easier for a parent to stay at home or for flexible 4 1.9%
format of working hours to work with the school da y.
school day
Stop the extra ¢ |Investing in a few elite groups like G&T 2 1.0%
support for
gifted and
talented
Getting rid of e Poor discipline in schools which prevents children from learning. 2 1.0%
discipline
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Category Examples of aspects to STOP Votes As a %
Community/ e Social engineering/intruding into areas of parental responsibility 2 1.0%
parents
Streaming e Streaming and setting by 'ability’ - usually streamed classes are decided by attainment not ability 2 1.0%
in any case .
Vocational ¢ The destruction of academia through prioritisation of vocation al courses . 1 0.5%
State control e Over interference by local au  thorities in the autonomy of successful schools. 1 0.5%
(or not)
Leaving age e The plan for compulsory training/education until age 18, and the criminalisation of 16 -18 ye ar- 1 0.5%
olds who do not conf orm .
Keep league e Any attempt to ban school league tables 1 0.5%
tables
Miscellan eous |e Publishing free material, such as Letters and Sounds or BBC Jam, which stifle innovation and 16 7.8%
excellence in the publishing industry and create teachers unable to exercise professional
discretion in choosing resources that suit their school.
e Believing that dhe market 6and dusiness methods 6will provide efficient solutions for education,
which is a community  -driven and ethically -inspired social activity.
e Stop teaching; start educating!
¢ Reduce use of books and text books - they are still the norm in most schools
Table 5: Opinions and examples of areas to st op in education
Category Examples of aspects to KEEP Vote s | Asa %
Curriculum e Learning fun and relevant 25 14.5%
and e A broad curriculum for all learners, that keeps all their options open
school/lesson e The school day - children need time off like the rest of us, and making learning happen
structure everywh ere risks losing play time
Streaming e Streaming by ability level. 24 13.9%
¢ Differentiation according to ability, learning style, natural aptitudes.
¢ Mixed schools but with some streaming, maybe blend across the years a little but not too much,
ie a year either way could be together
Providing e Increasing access to ICT equipment in schools, with the eventual outcome of one device per child. 22 12.7%
technology e Embedding ICT into everything and every lesson. And | mean every.
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Category Examples of aspects to KEEP Vote s | Asa %
¢ High levels of f unding for technology equipment and infrastructure in schools for teachers and
pupils .
Pastoral care/ e Monitoring pupils to prevent them leaving the education system with no or few skills that can be 17 9.8%
personalisation applied to the work environment.
/motivation ¢ Explore the use of learning styles and how to engage and enthuse young people for lifelong
learning.
¢ Personal learning plans
Good teachers e Teachers who can inspire, motivate and help learners take ownership of their learning 16 9.2%
¢ A professional teaching workforce; teachers will still make the difference in 2025 .
e Current tendency tore - professionalise teachers and develop an outcomes -led, less prescriptive,
curriculum (but be braver and more open about it!)
The ¢ Healthy Schools philosophy - building pupil skills in PSHE, healthy eating, physical activity and 16 9.2%
continuat ion or emotional health and well being (supporting ECM/ SEAL) to enable students to cope when faced
improvement with difficult decisions and change.
of existing e Equal opportunities in education
education e Experiential education
schemes
Developing ¢ Schools as a formal place where kids go every day. It & more than just what they learn there, the 12 6.9%
friends and informal and social sides of going to s chool with peers is valuable.
social skills e School as a social place to make friends.
Arts based e Promotion of various music initiatives 9 5.2%
subjects ¢ Anything that develops manual dexterity beyond use of a mouse e.g. sport, cooking, arts a nd
crafts, CDT etc.
Physical e Small local schools. 6 3.5%
buildings/class ¢ Development of education partnerships in localities - learning is a community asset, the success
size and wellbeing of all our children should be more important that competition between schools.
The three Rs ¢ Daily mathematics lesson 6 3.5%
¢ High profile focus on literacy and mathematics in primary schools
Playing and e Enable young children to learn through structured social play 6 3.5%
doing sport e The fun stuffin nur  sery and reception should continue through the school. My son is in Year 1 and

should still get to play with sand, water etc. I'm not too concerned about how he is doing
academically, but | do want him to want to go to school everyday and be excited about
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Category Examples  of aspects to KEEP Vote s [ Asa%
Assessment e Testing - but it needs to be diagnostic rather than punitive 3 1.7%
Provide ¢ Providing virtual banks of free teaching resources by practitioners like the National Digital 2 1.2%
resources Resource Bank.

Science based e Teaching separate sciences . 2 1.2%
subjects

History, e RE in the curriculum - it teaches a social and moral purpose 2 1.2%
Geography, RE

Visits ¢ Educational visits 2 1.2%
Languages e CPD teaching languages 2 1.2%
Discipline ¢ Rules and routine 1 0.6%

Table 6: Opinions and examples of areas to

keep in education
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3.3.2 Key findings

The Stop, Start, Keep exercise corroborated the previous exercises. The most important
area that they wanted considered was a ssessment . All the groups have strong view s
about the current role of assessment which will need to be  considered when describing
possible learning environments in 2025. F or example, what format should assessment

take, will SATS still be relevant, how can it focus on holistic learning?

Similarly, the attitude towards technology is repeated. Some want it to be more integral,
while others want it to be used with caution. However, what is apparent is that there is a
focus on technology now, rather than that which co uld be available in 2025. If the
Beyond Current Horizons project is to incorporate the views of the general public then
there will need to be an input to them about technology to ensure that they do not

merely replicate  the current situation

The role of teachersis  also reiterated by this exercise. A s in the previous two questions
the participants repeat their concern that teachers are undervalued and need support,
financially and in terms of their role in the classroom. This is not to say that teachers are
viewed as saints, rather the goo d ones need support and the bad ones need to be

required to leave teaching. Recognising this in the future will need thought as it relates

to the role of future curriculums, the relationship with the private sector and the
relationships between the communi ty and the education system.
The third area not explicitly covered by the initial subjects is also supported : the

importance of a relevant, fun and feasible curriculum introducing generic thinking skills
rather than specific subject knowledge.

Finally i t should be noted that stakeholders do not always agree. There are differences in
opinion which may require further investigation: is there insufficient or too much

investment for gifted and talented students? Are league tables beneficial or should they
be scrapped? Incorporating or separating vocational training? Both views are mentioned

by participants with no clear decision being reached.

3.4 Technologies used by participants

3.4.1 Results and discussion

The participants appeared to be highly technolog y literate with little difference between
the groups. The average number of technologies used by each group is shown in the
table below:

Category Average number of technologies
used (out of 18)

Parents 7.44

Parents working in education 9.87

Working in education and not parents 8.84

Other 8.65

Table 7: Technology usage among participants

Participants were asked to add or select from a list of technologies, t he 1 6 technologies
were:

e Mobile phone 71 talking e Messaging systems such as MSN o Car satellite navigation

(Microsoft Social Networking) system
e Mobile phone 1 text e Social networking site, eg ¢ Digital/video cameras
messages Facebook, MySpace
e Mobile phone i e Websites for storing ¢ Photo/video editing
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internet photographs, images and/or software
videos and shari ng them with
other people, eg YouTube, Flickr

e iPod or other MP3 e Social bookmarking sites, eg ¢ Video conferencing
player del.icio.us, Furl
e Games console (X - o Office programs (word
box, Playstation, Wii, processors, s preadsheets,
Gameboy etc) databases)
e Virtual worlds, eg ¢ Newsfeeds (RSS)
Second Life

The most popular technologies used in all four groups with at least of 70% using them

were: mobile phones, Office products and d igital/video cameras . The least popular in all
group s were v irtual worlds, eg Second Life , and social networking sites. The other
technologies recently used that appeared in the added list more than twice were : emails,

blogging, using handheld computers, skype, digital radio and tv, books and interactive
wh iteboards.

The survey published by Ofcom on 12 December 2007
(www.ofcom.org.uk/media/news/2007/12/nr_20071213 ) stated 40% of all adults were
registered on Facebook, while the number u sing social networking sites that responded
to the survey was 47%. Over 98% used mobile phones for calls, which is similar to the

take - up reported by the Ofcom survey (where there are 115 mobile phones for every

100 people in the UK).

3.4.2 Key findings

The results suggest that the participants were similar or slightly above the national
average when it came to using technology.

4, Summary

The number who responded to the online survey indicates that there is a degree of

interest in the area amongst the general public who are stakeholders. Although the
survey does not provide conclusive evidence, having a small sample size, self selected
participants etc, there are areas that can be drawn to the attention of those conducting
future research and  investigat ing future scenarios

Inthe category of lessons for future research it would be better to brief participants on
the type of technology that could be available as the survey responses show there is
little awareness of alternatives to the current hardware and software.  Another lesson is
that there should also be constant emphasis on the fact we are considering the future

and not immediate concerns.

With respectto  investigating future scenarios the se participants would want research
specifically on:

e Social interactions 1 this could relate to interactions between people and with
technology and its increasing complexity

e How new technologies may help education to meet the needs of a changing
population .

What the participants are uninterested in within the confines of these survey results is
the planning for a significant society changing event I although they are concerned with
achieving sustainability =~ - and researching new technologies per se. Moreover, the
assumption that technology will play the key rol e in 2025 and beyond is disputed. It is
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not that it is unimportant, but the participants have other concerns and are worried that
technology may be in fact detrimental.

The survey also shows that there is a belief technology should be used to make learni ng
fun and support interactions i and not be used to monitor students and create virtual
worlds where learning could be experienced.
Looking at new areas of concern these can be categorised as:
Assessment

e Why is it being done?

e What form should it take?

e |s there arole for technology within assessment?

e How frequently should it be conducted?

e When should it be conducted  ?
Role of the teacher

e How can they be supported to motivate students ?

e How can the poor teachers be weeded out ?

e What other skills and experie  nces do teachers require to be effective?
Curriculum

e How can we create independent socially responsible  learners?

e What skills should be taught in 20257

e How can it be made relevant to the students ?
In conclusion, t he education that the survey participants  want in 2025 appears similar to
one that could exist today. One where the students are valued, they are supported in the
development of social and thinking skills, and where technological is secondary to real
relationships.
This document has been commissioned as part of the UK Department for Children,
Schools and Families6 Beyond Current Horizons

expressed do not represent the policy of any Government or organisation.
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Appendix A : Overalls ummary of challeng e votes
Each participant was asked to vote for the three most important challenges to address to

create their desired education system. The table below shows a summary of votes, it

does not add up to 645 as some failed to select three choices

Option Vote s
h) What sorts of education systems, methods and institutions do we need to

help people cope with increasing complexity? 96
e) What skills will we need to fully participate in increasingly virtual, visual and

complex information societies? 88
j) How will developments in technologies change the way we use physical and

virtual spaces for learning? 63
¢) How might new technologies help education to meet the needs of a changing
population? 52
a) How might childhood change over the next 18 years as a result of

developments in technology? 49
f) How might all forms of work change in the context of developments in

technology? 46
i) Which technological developments may be most important to society over the

next 25 years? 38
b) What will we need to know in 2025 and beyond? 35
d) How will new technologies influence our understanding of identity and

community? 30

k) How might technologies help the education system respond to significant
society changing events, eg pandemics, climate change, cyberterrorism,

economic failure? 27
g) How might the balance between state and commercial delivery of education

change in the context of technological development? 26
[) Other - add up to three items 38

Votes
as %

16.3%

15.0%

10.7%

8.8%

8.3%

7.8%

6.5%
6.0%

5.1%

4.6%

4.4%
6.5%
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Appendix B : Breakdown of challenge votes by participant category

The following table shows the votes for each challenge by participant category. Each participant was asked to vote for the th
important challenges to address to create their desired ed ucation system.

ree most

Parents not in ed Parents in ed In ed but not parents Other
No % No % No % No %

a) How might childhood 14 | 15.6 | h) What sorts of 27 | 19.0 | h) What sorts of 47 | 15.3 | h) What sorts of 10  18.2
change over the next 18 education systems, education systems, education systems,
years as a result of methods and methods and methods and
developments in institutions do we institutions do we institutions do we need
technology? need to help people need to help people to help people cope

cope with increasing cope with increasing with increasing

complexity? complexity? complexity?
h) What sorts of 12 13.3 | e) What skills will we 24 = 16.9 | e) What skillswillwe = 46 | 15.0 | e) What skills will we 7 127
education systems, need to fully need to fully need to fully participate
methods and institutions participate in participate in in increasingly virtual,
do we need to help increasingly virtual, increasingly virtual, visual and complex
people cope with visual and complex visual and complex information societies?
increasing complexity? information societies? information

societies?

e) What skills will we 11 12.2 | j) How will 16 | 11.3 | j) How will 38  12.4 | a) How might childhood @ 5 9.1
need to fully participate developments in developments in change over the next
in increasingly virtual, technologies change technologies change 18 years as a result of
visual and complex the way we use the way we use developments in
information societies? physical and virtual physical and virtual technology?

spaces for learning? spaces for learning?
¢) How might new 8 8.9 | ¢) How might new 14 9.9 | c¢) How might new 28 9.1 | d) How will new 5 9.1
technologies help technologies help technologies help technologies influence
education to meet the education to meet the education to meet our understanding of
needs of a changing needs of a changing the needs of a identity and
population? population? changing population? community?
d) How will new 7 7.8 | f) How might all forms 13 9.2 | i) Which 25 8.1 | b) Whatwillwe needto @4 7.3
technologies influence of work change in the technological know in 2025 and
our understanding of context of developments may beyond?
identity and community? developments in be most important to
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Parents not in ed Parents in ed In ed but not parents Other
No % No % No % No %
technology? society over the next

25 years?
f) How might all forms of 7 7.8 | a) How might 11 7.7 | f) How might all 22 7.2 | f) How might all forms 4 7.3
work change in the childhood change over forms of work of work change in the
context of developments the next 18 years as a change in the context of
in technology? result of developments context of developments in

in technology? developments in technology?

technology?
b) What will we need to 6 6.7 | b) What will we need 8 5.6 | a) How might 19 6.2 | g) How might the 4 7.3
know in 2025 and to know in 2025 and childhood change balance between state
beyond? beyond? over the next 18 and commercial

years as a result of delivery of education

developments in change in the context

technology? of technological

development?

j) How will developments 6 6.7 | i) Which technological 7 4.9 | k) How might 18 5.9 | k) How might 4 7.3
in technologies change developments may be technologies help the technologies help the
the way we use physical most important to education system education system
and virtual spaces for society over the next respond to respond to significant
learning? 25 years? significant society society changing

changing events, eg events, eg pandemics,

pandemics, climate climate change,

change, cyberterrorism,

cyberterrorism, economic failure?

economic failure?
g) How might the 5 5.6 | d) How will new 6 4.2 | b) What will we need = 17 5.5 | i) Which technological 3 55
balance between state technologies influence to know in 2025 and developments may be
and commercial delivery our understanding of beyond? most important to
of education change in identity and society over the next 25
the context of community? years?
technological
development?
i) Which technological 3 3.3 | g) How might the 6 4.2 | d) How will new 12 3.9 | ]) How will 3 55

developments may be

balance between state

technologies

developments in
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Parents not in ed Parents in ed In ed but not parents Other
No % No % No % No %

most important to society and commercial influence our technologies change
over the next 25 years? delivery of education understanding of the way we use

change in the context identity and physical and virtual

of technological community? spaces for learning?

development?
k) How might 2 2.2 | k) How might 3 2.1 | g) How might the 11 3.6 | c) How might new 2 3.6
technologies help the technologies help the balance between technologies help
education system education system state and commercial education to meet the
respond to significant respond to significant delivery of education needs of a changing
society changing events, society changing change in the population?
eg pandemics, climate events, eg pandemics, context of
change, cyberterrorism, climate change, technological
economic failure? cyberterrorism, development?

economic failure?
[) Other - add up to three 9 10.0 | I) Other - add up to 7 4.9 | 1) Other - add up to 24 7.8 | I)Other - add up to 4 7.3
items three items three items three items
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Appendix C : Suggestions for other challenges
The following table contains the challenges suggested by the participants. Note that

some participants have

several suggestions.  The challenges are listed as they were

entered, including spelling errors.

Parent (with
child(ren) under 5)
Parent (with schoo
aged child(ren))
Working in
education

Other

N =

How does the use of technology support learning?

Is the use of technology detrimental?

Is the money spent on technology acceptable or could it be
better spent eg on buying books and paper ?

VLE/MLEs would enable students to learn with direst teacher
involvement if schools have to close as a result of a pandemic.
Business will need to embrace broader key skills ie film making...
many smal | business es will be demonstrating their role on the
web using film.  Film making should be an alternative key skill.

this will mean small businesses will not have to outsource this

experti se.

How can we reduce the quantity of literacy -based learning in our
schooling?

How can we increase the  amount of dynamic, multi -media
communication in the assessed outcomes of learning?

How can we increase the amount of collaborative learning in
secondary education?

How has the unregulated use of technology in schools
contributed to the endemic behavioural and social dysfunction
OECD research has identified in UK teenagers?

. Assessing Skills and Learning

11.

How do we enable learners to feel in control of their own learning
whilst always aiming to extend boundaries, identities and
aspirations.

12.

How can we cultivate a less instrumental attitude towards
learning amongst professionals such that they orient towards the
rewards of knowledge and understanding and become less
preoccupied with the needs of society and the relentless
mechanisation of human relations brought about by new
technology ?

13.

How will new technologies enhance the lives of an ageing
population to provide ongoing education/interaction/community?

14.

How might technology better help the education syste m to
deliver all three of the main aims of the curriculum: successful
learners; confident individuals; and responsible citizens?

15.
16.

How will we look at the changing global environment?
How will education tackle individual responsibility for health -
prevention of current killers such as diabetes and obesity?

. Introduce a study (new subject area in schools or part of ICT)

that looks at changes in perception brought about by technology -
McLuhanesque if you like.
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18.

How will the cost of continuou sly updating hardware and
software at the current and greater rates of change be affordable
for students, educational establishments or educators?

19.

How can we ensure that technology is used creatively?

20.

21.

(1) A visually creative curriculum ba sed on the socratic method
which develops self -reliance, initiative, independent thought and
spiritual values.

(2) A methodology for separating education, facts and truth from
web based social tagging based upon academic verification.

22.

How will w e be using technology in our homes and workplaces?

23.

Supporting adults (eg working in schools) to develop the skills
necessary to support changes (CPD)

24,
25.

Use of all media to enhance learning
Long -term effects on physical and emotional well being of using
electronic media

26.

Is there too much focus on integrating technology within
education?

27.

28.

29.

What skills and attitudes will we need in 2025 (need to luck

beyond knowledge!) ?

How will schools/schooling need to change to meet nee ds of
future learners?

How can we support teachers in preparing for their future roles

in schooling?

30.

It may be important to connect this work with current debates

about redefining progress, being facilitated by the Sustainable
Development Commissi  on. | was involved in Futurelab's two
consultation events as part of this project. | was struck by a case
study school we discussed: the International Learning Village in
Switzerland. The school struck an interesting balance between
supporting creative, pr  actical, social/lemotional and academic/
intellectual learning. It struck me that this approach would better
equip a population to develop a sustain able society. At the heart
of our unsustainable production and consumption is our

diminished ability to meet our needs for pleasure, leisure and
meaning through non  -consumerist activities. Creative activities
basically facilitate low  -carbon joy. As we do less and less of them
at school, we become people and a society that only really knows
how to please ourselves by consuming things like alcohol, throw -
away fashion and flights to Greece. These things are clearly good

for gdp, but not so much for personal, social and environmental
wellbeing. We know what the priority is for business leaders an d
the chancellor. But  an important question for the rest of society

is, what do we really think is important? | believe that our

education should help people develop the skills to live healthy,

happy, sustainable lives. And quite possibly the International
Learning Village does  a better job at that than may UK schools,

at the moment. But what about in 2030? Where could we be?

31.

What will be the role of the teacher or facilitator and how should
we start planning for that now?

32.

In addition to (E)/(H) what personal s kills/strategies will we need
students to develop if they are to lead healthy and rewarding
lives in exponential times?

33.

What effect will these new technologies have on society, in
particular social development ? For example, if children learnt
from home behind a PC how would they develop socially and
culturally without becoming 'virtual citizens' ?
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34. How will new technologies change teaching and learning?
35. How will schools need to change their buildings and organisation
to meet the challenges  and opportunities of the 21st century?

36. How can we make sure that education contributes to better
equity and social justice, ie closing the gap between the life
chances and wellbeing of those who are served best and worst
by the system?

Don't like your list at all;

37. How to create socio - cultural/learning conditions for
teachers/schools to change?

38. How do we get and keep students motivated?

39. What if any assessment framework do we need, as the present
one is rubbish and harmful?

40. How technology can be used to give students a greater say in
their education, and more autocracy in their learning.

41. Anyone should be able to provide education and get state

funding if their service is good. The schools &losed shop 6should
be chal lenged.
42. Educational spaces should be anywhere - not just schools.

43. Children should be able to start apprenticeships at 13 if they and
their parents want this.

44. New approaches on ecological intelligence in our children

45. How do | get the  skills, resources and knowledge to make this
relevant to my daily experience in a classroom ?

46. How can we educate for a just and sustainable world?

47. How can we ensure that children respect and appreciate the
planet and its inhabitants?

48. How ¢ an we provide children with the skills to challenge the
status quo and make positive change?

49. How will technologies respond to the needs of learners - as
opposed to having new technologies imposed on learners that do
not fit their needs.

50. How might this differ with the age of the student?

51. How can technology contribute to a more sustainable world for
everyone, in the UK and elsewhere, especially developing
countries?

52. How can we design/utilise new technology that will help
educators gear their curriculum and teaching styles to get a
better synthesis with the lived experience of many teenagers'

non formal and informal learning ?
53. How will the drive for sustainability, post 'peak oil’, affect
education?

54. Will education le ad or be led?
55. How will the need to live more simply using fewer resources
change our values and our education system?

56. Invasion of privacy and individualism by ever increasing central
power and prying

57. How is the interaction of young pe ople and adults in the public
sphere affected by technological development ?
58. How can technology contribute to the real political empowerment
and child -centred democratisation of children and young people ?
59. How do we sensitively navigate discussions o frisk and
opportunity when faced with innovations? What frameworks are
there to helpisin this  ?
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Appendix D

The following table classifies the 59 suggestions, note that those entries that appear to be statements are classi

. Classification of challenge suggestions

distinguish them from areas that need further consideration.

fied but are in italics to

Technology Non -technology specific
Specific role 1. How does the use of technology support learning? Assessment 10. Assessing Skills and Learning
toefchnology 2. Is the use of technology detrimental? (2) 39. What if any assgssmer_ﬂ framework do we need,
in education _ as the pres_ent one is rubbish and_harmful?
(11) 3.1s tr_]e money spent on technology gcceptable or Rolg of life 15. 'How will we look at the changing global
could it be better spent eg on buying books and outside environment?
paper. school (6)

4. VLE/MLEs would enable students to learn with
direst teacher involvement if schools have to close
as a result of a pandemic.

14. How might technology better help the education
system to deliver all three of the main aims of the
curriculum: successful learners; confident

individuals; and responsible citizens?

18. How will the cost of continuously updating
hardware and software at the current and great er
rates of change be affordable for students,

educational establishments or educators?

19. How can we ensure that technology is used
creatively?

21. A methodology for separating education, facts

and truth from web based social tagging based upon
academic verification.

24. Use of all media to enhance learning

26. Is there too much f  ocus on integrating
technology within education?

30. It may be important to connect this work with
current debates about redefining progress, being
facilitated by the Sustainable Development
Commission.

42. Educational spaces should be anywhere
schools.

53. How will the drive for sustainability, post 'peak
oil', affect education?

54. Will education lead or be led?

55. How will the need to live more simply using fewer
resources change our values and our education
system?

- not just

Role of school
and teacher

(8)

41. Anyone should be able to provide education and
get state funding if their service is good. The schools
"closed shop" should be chall  enged.

12. how can we cultivate a less instrumental attitude
towards learning amongst professionals such that
they orient towards the rewards of knowledge and
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34. How will new technologies change teaching and
learning?

Assessment

(1)

7. How can we increase the amount of dynamic,
multi -media communication in the assessed
outcomes of learning?

Role of tech
outside
school (6)

13. How will new technologies enhance the lives of
an ageing population to provide ongoing
education/interaction/community?

22. How will we  be using technology in our homes
and workplaces?

51. How can technology contribute to a more
sustainable world for everyon e, in the UK and
elsewhere, especially developing countries?

56. Invasion of privacy and individualism by ever
increasing central power and prying

57. How is the interaction of young people and
adults in the public sphere affected by technological
development ?

58. How can technology contribute to the real
political empowerment and child -centred
democratisation of children and young people ?

understanding and become less preoccupied with the
ne eds of society and the relentless mechanisation of
human relations brought about by new technology

23. Supporting adults (eg working in schools) to

develop the skills necessary to support ch anges (CPD)
29. How can we support teachers in preparing for

their future roles in schooling?

31. What will be the role of the teacher or facilitator
and how should we start planning for that now?

35. How will schools need to change their buildings
and organisation to meet the challenges and
opportunities of the 21st century?

37. How to create socio - cultural/learning conditions
for teachers/schools to change?

45. How do I get  the skills, resources and knowledge
to make this relevant to my daily experience in a
classroom ?

Role of
school and
teacher (2)

52. How can we design/utilise new technology that

will help educators gear their curriculum and

teaching styles to get a better synthesis with the

lived experi ence of many teenagers' non formal and
informal learning.

59. How do we sensitively naviga te discussions of
risk and opportunity when faced with innovations?
What frameworks are there to help is in this.

Development
of non -
academic
skills (6)

8. How can we increase the amount of collaborative
learning in secondary education?

27. What skills and att  itudes will we need in 2025
(need to luck beyond knowledge!)

32. In addition to (E)/ (H) what personal
skills/strategies will we need students to develop if
they are to lead healthy and rewarding lives in
exponential times?

38. How do we get and keep students motivated?
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Develop - 9. How has the unregulated use of technology in 47. How can we ensure that children respect and
ment of schools contributed to the endemic behavioural and appreciate the planet and its inhabitants?
non -cademic | social dysfunction OECD research has identified in
skills (2) UK teenagers?
33. What effect will these new technologies have on 48. How can we provide children with the skills to
society, in particular social development. For challenge the status quo and make positive change?
example, if children learnt from home behind a PC
how would they develop socially and culturally
without becoming 'virtual citizens'
What 5. Business will need to embrace broader key skills What studied 6. How can we reduce the quantity of literacy -based
studied and ie film making... many smal | business es will be and how (8) learning in our schooling?
how (5) demonstrating their role on the web using film. Film
making should be an alternative key skill. this will
mean small businesses will not have to outsource
this experti se.
17. Introduce a study (new subject area in schoo Is 11. H ow do we enable learners to feel in control of
or part of ICT) that looks at changes in perception their own learning whilst always aiming to extend
brought about by technology - McLuhanesque if you boundaries, identities and aspirations.
like.
40. How technology can be used to give students a 20. A visually creative curriculum based on the
greater say in their education, and more autocracy socratic method which develops self -reliance,
in their learning. initiative, independent thought and spirit ual values.
49a. How will technologies respond to the needs of 28. How will schools/schooling need to change to
learners - as opposed to having new technologies meet needs of future learners?
imposed on learners that do not fit their needs.
49b. How might this differ with the age of the 36. How can we make sure that education contributes
student? to better equity and social justice, ie closing the gap
between the life chances and wellbeing of those who
are served best and worst by the system?
Impac ton 25. Long-term effects on physical and emotional well 43. Children should be able to start apprenticeships at
health (1) being of using electronic media 13 if they and their parents want this.

44. New approaches on ecological intelligence in ou r
children .

46. How can we educate for a just and sustainable

world?
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Impact on
health (1)

16. How will Education tackle individual responsibility
for health - prevention of current killers such as
diabetes and obesity?
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Appendix E : Summary of thing s technology should enable children
to do in the education system in 2025
This is the summary of votes for all adults.

Votes as
Option Votes %
[) Motivate and inspire children thus making learning fun 125 21.3
a) Learn wherever and whenever they want i home, school,
park, library etc 82 13.9
d) Provide information in the most appropriate manner
depending on the childds | earning 67 11.4
b) Put children in touch with other learners all over the world so
that they can learn together 64 10.9
e) Help children learn difficult things that they usually get stuck
with or find difficult 48 8.2
i) Introduce children to technology they will use in the world of
work 47 8.0
c¢) Provide access to experts 36 6.1
j) Allow children to record their own thoughts a nd progress
wherever and whenever T not just in allocated school time 31 5.3
g) Provide relevant information depending on location and
previous experience 17 2.9
f) Provide a safe environment for learning practical skills 14 2.4
n) Keep track ofthechi | drendés progress 12 2.0
k) Help children save and share their learning 10 1.7
h) Provide virtual worlds for exploration 8 1.4
m) Keep track of the childrendés 1| o 3 0.5

o) Other 24 4.1



Appendix F  : Breakdown of things technology should enable children to do
2025 by patrticipant category

The following table shows the votes
the three most important things that technology should enable t

in the education system in

summarised in the previous section by participant category. Each participant was asked to vote for
0 do in the education system of 2025.

Parents not in ed Parents in ed In ed but not parents Other
No % No % No % No | %
[) Motivate and inspire 19 = 13.0 | I) Motivate and inspire | 34 | 23.4 | |) Motivate and 61 = 20.1 | I) Motivate and inspire 11 | 20.8
children thus making children thus making inspire children thus children thus making
learning fun learning fun making learning fun learning fun
a) Learn wherever and 13 3.0 | a) Learnwhereverand = 21 @ 14.5 | a) Learn wherever 50 | 16.5 | a) Learn wherever and 9 17.0
whenever they want 1 whenever they want i and whenever they whenever they want 1
home, school, park, home, school, park, want i home, home, school, park,
library etc library etc school, park, library library etc
etc
d) Provide information in 13 6.0 | b) Put children in 15 | 10.3 | b) Put childrenin 37  12.2 | b) Put children in touch 8 151
the most appropriate touch with other touch with other with other learners all
manner depending on the learners all over the learners all over the over the world so that
chil dodés | ear world so that they can world so that they they can learn together
learn together can learn together
i) Introduce children to 13 | 13.0 | d) Provide information 13 9.0 | d) Provide 33 | 10.9 | d) Provide information 6 11.3
technology they will use in the most information in the in the most appropriate
in the world of work appropriate manner most appropriate manner depending on
depending on the manner depending the chil dbds
chil dés | ea on the chi
learning style
e) Help children learn 10 | 10.0 | e) Help children learn 13 9.0 | e) Help children 24 7.9 | e) Help children learn 4 7.5
difficult things that they difficult things that learn difficult things difficult things that they
usually get stuck with or they usually get stuck that they usually get usually get stuck with
find difficult with or find difficult stuck with or find or find difficult
difficult
c¢) Provide access to 6 1.0 | c) Provide access to 11 7.6 | i) Introduce children 22 7.3 | i) Introduce children to 4 7.5
experts experts to technology they technology they will use
will use in the world in the world of work
of work
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Parents not in ed Parents in ed In ed but not parents Other
No % No % No % No | %
b) Put children in touch 3 2.0 | i) Introduce children 8 5.5 | j) Allow children to 20 6.6 | j) Allow children to 4 7.5
with other learners all to technology they will record their own record their own
over the world so that use in the world of thoughts and thoughts and progress
they can learn together work progress wherever wherever and whenever
and whenever i not T not just in allocated
just in allocated school time
school time
j) Allow children to record 3 0.0 | f) Provide a safe 4 2.8 | ¢) Provide access to 15 5.0 | c) Provide access to 3 5.7
their own thoughts and environment for experts experts
progress wherever and learning practical skills
whenever i not just in
allocated school time
n) Keep track of the 3 13.0 | g) Provide relevant 4 2.8 | f) Provide a safe 9 3.0 [ f) Provide a safe 1 1.9
childrends p information depending environment for environment for
on location and learning practical learning practical skills
previous experience skills
g) Provide relevant 2 3.0 | h) Provide virtual 4 2.8 | g) Provide relevant 5 1.7 | g) Provide relevant 0 0.0
information depending on worlds for exploration information information depending
location and previous depending on on location and
experience location and previous previous experience
experience
k) Help children save and 2 2.0 | j) Allow children to 4 2.8 | k) Help children save 5 1.7 | k) Help children save 0 0.0
share their learning record their own and share their and share their learning
thoughts and progress learning
wherever and
whenever i not just in
allocated school time
f) Provide a safe 1 19.0 | n) Keep track of the 4 2.8 | n) Keep track of the 5 1.7 | n) Keep track of the 0 0.0
environment for learning childrenods childrenods childrends |
practical skills
m) Keep track of the 1 1.0 | k) Help children save 3 2.1 | h) Provide virtual 4 1.3 | h) Provide virtual 0 0.0
chil drends | and share their worlds for worlds for exploration
learning exploration
h) Provide virtual worlds 0 3.0 | m) Keep track of the 2 1.4 | m) Keep track of the 0 0.0 | m) Keep track of the 0 0.0

35




Parents not in ed Parents in ed In ed but not parents Other

No % No % No % No | %
for exploration childrenods childrenods childrends |
Other 1 add up to three 11  11.0 | Otheri add upto 5 3.4 | Otheri add upto 13 4.3 | Otheri add uptothree @ 3 5.7
items three items three items items
[) Motivate and inspire 19 = 13.0 | I) Motivate and inspire | 34 | 23.4 | |) Motivate and 61 = 20.1 | I) Motivate and inspire 11 | 20.8

children thus making
learning fun

children thus making
learning fun

inspire children thus
making learning fun

children thus making
learning fun
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Appendix G : Suggestions for things technology should enable
children to do in the education system in 2025

These are the suggestions in the @ther 6category from the second question by
participant. It shows those working in education have more ideas not previously

suggested.
|38
g| 52
sElc8|_
22|22 |28
55|55 |28 s
§ S § % § ?: % Reasons for education - Other 1 add up to three items
1. Learnin ways that they regard as meaningful and relevant to
them.
y y 2. Learn actively spending less time sitting at desks/screens.
3.  Work collaboratively with others on shared purposes.
4. Have easy access to the crucial educational assets held in our
museums, galleries and other archives.
y y 5. Think for themselves and function outside the PC straightjacket
central government constantly seeks to impose on them.
6. To enable learners to be mentors for each other as everyday
y y oy practice.
y y 7. Learnto beindependent and well -informed thinkers
8. Provide an interface that bridges the gap between theory and
practice in their learning.
y y 9. Enable children to make sense of their learning pathway and allow
them to make changes to it as appropriate.
10. Id entify and then help to fill the gaps in the learning process
11. Provide opportunities for first -hand learning experiences about
‘others’, whether they be in the next town or the other side of the
y world, gaining an insight into their lives, their ch allenges, their
differences and their similarities.
12. Learn at their own pace connect them to their wider community -
y schools should not just be for containment because the wider
world is unsafe
13. Inspire children with learning challenges, to keep them keen for
y y the next one
14. Gain access to a real value laden curriculum free from political
y prescription.
y 15. Work in a safe environment (e - safety issues)
16. Have a sense of responsibility for their own learning provide
y knowle dge that will prevent racism, prejudice etc use knowledge
wisely .
17. Empower them to be confident, judicious users of today's and
y tomorrow's technologies.
18. Provide learning in the most appropriate manner depending on the
child's learning sty le.
y 19. Enable children to compare, contrast and challenge the technology
available in the home and the world of work
20. Provide appropriate teaching/learning materials depending on
individual children's stage, needs and context
y 21. Enable a dynamic community that includes 'teachers' as well as
'learners' of all ages .
y 22. Help - rather than hinder - children to learn collaboration and
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social interactional emotional skills

23.

Daft question - how do | know what technology will make possible
in 2025 ?

24,

25.

Lesson plans plus testing should be used to statistically work out
which methods are most effective in learning.

Games technology should be used to create interesting and
addictive learning methods

26.

Make changes in solidarity w ith other young people from across
the globe .

27.
28.

Achieve their potential
Play and enjoy more and work less

29.

Help them enjoy learning.

30.

31.

Free children to be in control of their own learning, yet
communicate with other children and s ignificant experts to
develop and sustain their interests.

Provide tools to help them discriminate between the various types
and qualities of the myriad webpages available.

32.

Teach them how to learn and build up their own knowledge

33.

34.
35.

Allow children to apply their learning as citizens and significant
actors now - not just members of the workforce or community 'in
waiting'.

Support innovation and creativity.

Develop capacities for lifelong learning.
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Appendix H

: Classified suggestions for th ings technology should

enable children to do in the education system in 2025
These are the suggestions from the @ther dcategory categorised by area.

Support to
become
Learners (17
suggestions)

1. Learn in ways that they regard as meaningful and relevant to them.

2. Learn actively spending less time sitting at desks/screens.

5. Think for themselves and function outside the PC straightjacket
central government constantly seeks to impose on them.

6. To enable learners to be mentors for each other as everyday
practice.

7. Learn to be independent and well -informed thinkers

9. Enable children to make sense of their learning pathway and allow
them to make changes to it as appropriate.

10. Identify and then help to fil | the gaps in the learning process
12. Learn at their own pace connect them to their wider community
schools should not just be for containment because the wider world is
unsafe .

14. Inspire children with learning challenges, to keep them keen for the

next one .

17. Have a sense of responsibility for their own learning provide
knowledge that will prevent racism, prejudice etc use knowledge
wisely .

18. Empower them to be confident, judicious users of today's and
tomorrow's technologies.

20. En able children to compare, contrast and challenge the technology
available in the home and the world of work

28. Achieve their potential

29. Help them enjoy learning.

30. Free children to be in control of their own learning, yet
communicate with o ther children and significant experts to develop and
sustain their interests.

32. Teach them how to learn and build up their own knowledge

35. Develop capacities for lifelong learning.

Social skills (7
suggestions)

3. Work collaborative  ly with others on shared purposes.

11. Provide opportunities for first -hand learning experiences about
‘others', whether they be in the next town or the other side of the

world, gaining an insight into their lives, their challenges, their

differences and their similarities.

21. Enable a dynamic community that includes 'teachers' as well as
'learners’ of all ages

22. Help - rather than hinder - children to learn collaboration and social
interactional emotional skills

27. Make changes in solidarity with other young people from across the
globe .

33. Allow children to apply their learning as citizens and significant

actors now - not just members of the workforce or community ‘in

waiting'.

34. Support innovation and creativity.

Specific
technology
required (7
suggestions)

8. Provide an interface that bridges the gap between theory and
practice in their learning.

13. Connect them to their wider community - schools should not just be
for containment because the wider world is u nsafe .
16. Work in a safe environment (e - safety issues)

19. Enable children to compare, contrast and challenge the technology

39




available in the home and the world of work

25. Lesson plans plus testing should be used to statistically work out
which m ethods are most effective in learning.

26. Games technology should be used to create interesting and
addictive learning methods

31. Provide tools to help them discriminate between the various types
and qualities of the myriad webpages available.

Curriculum (1
suggestion)

15. Gain access to a real value laden curriculum free from political
prescription.

Location (1
suggestion)

4. Have easy access to the crucial educational assets held in our
museums, galleries and other archives.

Assessment (1
suggestion)

24. Lesson plans plus testing should be used to statistically work out
which methods are most effective in learning

Miscellaneous
(1 suggestion)

23. Daft question - how do | know what technology will make possible
in 2025 ?
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Appendix | : All responses to the Stop, Start, Keep exercise
In the following table are all the responses for this exercise. The spelling and formats have been kept.

Parent (with

& child(ren) under 5
school éged

& child(ren))
education
Other

Keep Start
152 163

~ Working in

w
N
=
©

Keep adding new technologies to schools Let children be creative in th eir learning

START Reinforcing the integr ity of upper
level qualification - children are not more
stupid than they were thirty years ago
and should not be treated as though they
were. Rather they should be equipped to
study at university if that is academically
appropriate, or offered a differen t
KEEP trying to find ways to excite and supported route if not. Qualifications
motivate children to learn. No amount of should not be made less challenging in
teaching will succeed if a child does not order to make them more accessible to
want to learn or see the benefit to less able students. START promoting the
himself in learning. value of traditional trades by providing
practical ‘apprentice’ type places for
those students wh o could find a sound,
happy and lucrative career in such trades
rather than being encouraged to be
‘bottom of the pile' in another field
through the current system's inverted
y y y intellectual snobbery.

Pastoral care systems Focus more on teaching learning skills

Stop

Testing children so often. Teaching
children to pass tests is too prescriptive
and not creative. At teach at university

and see the end res ults for 18 year olds.

It is not good!

STOP Overloading the curriculum and
teachers with increasi  ngly esoteric
extras; Schools cannot and should not
compensate for failing families and
alternative mechanisms should be found
to deliver such information to students
who are not educated in the home
regarding diet, finance, personal hygiene
etc. This sho uld not take up curriculum
time when an increasing number of
students are barely literate. STOP
insisting on a foreign language for
students who are not able to read and
write in English.

160

Testing at young ages rigid defin itions of

the curriculum that make it hard to
experiment .
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Parent (with

<

<

child(ren) under 5

schooléged
child(ren))

Working in

<

education

Other

Keep

Personalising learning

Providing virtual banks of free teaching
resources by practitioners like the
National Digital Resource Bank.

Streaming by ability

Explore the use of learning styles and
how to engage and enthuse young people
for lifelong learning.

Selective state grammar schools

Discipline

SPECIALIST ARTS COLLEGES

Teaching sep arate sciences

Start

Replace SATs, GCSEs and A Levels, with
systems for recording progress against
set criteria, using formative assessment
and resulting in a summative 'diploma’
showing progress at any specific point.
Use the internet to enable students to
discover the real worl  d and study real
data, rather than study the artificial
scenarios in text books.

Recrui ting really able, creative teachers
and paying them to match

Create a climate and time where people
can collaborate and share  innovative
practice in comfort.

Start putting emphasis and focus on
inspirational teaching, not strait jacketing
teachers by demanding a uniform
approach .

Lots of Ofsted reports say that not
enough is being done to meet the needs
of more able pupils - so allocate mo re
SEN support teachers for that end of the
spectrum.

Corporal punishment

MAKE MEDIA EDUCATION COMPULSORY,
ALONGSIDE ENGLISH

Stop

Public exams

Summative assessment having such a
stranglehold on what is taught at KS4.
Instead encouraging greater use of
collaboration and creativity.

Testing until KS4

Getting rid of league tables and teaching
to the test.

Allowing church schools to use faith a san
entry criterion for all places - LEA criteria
should be used for places they fund in

church schools .

Any attempt to ban school league tables

Computers in schools

STOP Ofsted INSPECTI ONS IN THEIR
CURRENT FORMAT. INSTEAD ATTACH
INDIVIDUAL INSPECTORS TO INIVIDUAL
SCHOOLS FOR LONGER PERIODS OF
TIME IN ORDER TO CREATE MORE
EFFECTIVE, REFLECTIVE REPORTING
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Parent (with
child(ren) under 5
schooléged
child(ren))
Working in
education

Other

<

Keep

Increasing access to ICT equipment in
schoo Is, with the eventual outcome of
one device per child.

School as a social plac e to make friends

Building and refurbishing school
environments (including ICT) to meet
modern needs. Targeting funding and
intervention early to the most vulnerable.

Ability groupings

Streaming by ability

Teachers who are well trained graduates
RE in the curriculum

Educational visits

- it teaches a social
and moral purpose PHSE and citizen ship

Start

Employ more teachers so that non -
contact time can be increased, and allow
teachers to deliver better quality lessons.

Making sure that children leave school
able to read and write.

Build smaller secondary schools. Realise
aims of Every Child Matters through a
more inclusive and properly personalised
system. Assess children when ready not
at arbitrary times/ages.

Putting more staff into schools, put more
ring -fenced m oney into schools for use in
developing technology

Mandating use of frameworks such as
Becta's to protect customers and help
them achieve value for money

More creative and artistic skills need to
be taught in Primary schools Teach more
History and Geography (Literacy and
Maths skills can be taught through this
Allow children some opportunities to
shape their own learning Be more
creative with spaces in schools - the
traditional classroom is outdated and
doesn't reflect other environments that
children will meet in years to come
Develop and understand and promote a
wider range of key skills ie

communica tion through film and image.
Support directly Films for Learning see:
www.filmsforlearning.org

Stop

The current format of national tests at
Key Stage 2.

Poor discipline in schools which prevents
children from learning.

Reinforcing and worsenin g divisions
within society under the banner of
choice: review admissions policies, level
the playing field between comps, VA and
church schools, grammars and the
independents.

Testing children under ten introducing
initiatives that are short lived and not
fully resourced

Devolving all responsibility for funding.
Aggregating back up to regional level
would increase savings.

Stop KS2 SATS Stop the emphasis on
Maths, Science and Literacy in the
primary school Stop repeating
that has taken place in the primary
school in Years 7and 8 - this is why
children become turned off education
The use of unqualified staff to teach our
children .

Testing for the sake of identifying schools
progress .
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Parent (with

<

child(ren) under 5

schooléged
child(ren))

Working in

education

Other

Keep
Stream by ability

Keep Geography and History in the
curriculum.

Monitoring pupils to prevent them leaving
the education system with no or few
skills that can be applied to the work
environment.

Differentiation according to ability,
learning style, natural aptitudes.

The school day - children need time off
like the rest of us, and making learning
happen everywhere risks losing play
time .

Start

More physical exercise and team building
exercises .

Start provi ding more exercise/physical
activity/sport.

Freeing up the curriculum so that more
schools can dev ise plans that encourage
them to teach off -base subjects, to
reflect local population needs and
interests.

Leverage up -to-date ICT on a wide scale
to implement true individualised learning
programmes.

Offering education appropriate to
children's learning level so bright children
are not bored and held back, and those
with SEN are not marginal  ised.

Stop

Stopping children doing thi ngs because
fear of insurance claims ie field trips
Permitting C of E and roman catholic
church to select entrants to schools

funded by the tax payer, this is religous
discrimination

Stop testing as often

Placing too many demands on children at
too early an age - give them the chance
and more space to enjoy the learning
experience - instead of simply p  reparing
for exams.

Assessing knowledge rather than
understanding.

Extending the school day endlessly -
make it easier for a parent to stay at
home or for flexible working hours to
work with the school day
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Parent (with

child(ren) under 5

schooléged
child(ren))

Working in

education

Other

Keep

Concentrating on achieving basic literacy
and numeracy for all in primary schools.

Sport

ICT at the heart of the learning
experience.

Start

All parents/carers should be available
either at the end of a phone or through
email. Parents who don ot speak English
should be offered language courses
through the school. Parents of badly
behaving pupils should be made to

attend parenting courses. Make SATs
testing accessible to all - not just middle
class pupils. Recognise that English
teachers carry a  heavier workload in
preparation and marking through better
remuneration and more non -contact
time. Do more to promote multi -
culturalism, through compulsory

language teaching and cultural
appreciation. Cut down on new

initiatives, allow teachers to bed dow n
and build up expertise before instigating
more change!

Stretching secondary children by
allowing/encouraging/enabling them to
follow their talents to an extreme.

More longer term cross curricular project
based and collaborative work in KS3
making innovative use of ICT

Raising the profile of discrete ICT and
cross -curric ular ICT under the inspection
regime so that schools have a greater
incentive to implemente  -learning and
ICT - centered learning opportunities.

Stop

Stop inclusive education. Children with
SEN should be taught by specialist
teachers in an environment adapted to
their needs. it should also be possible for
some activities to be shared with non
SEN schools.

Publishing league tables of results

Too much fixed curriculum especially in
KS3

Having a 'shallow' ICT curriculum in

Secondary phase education that is not
engaging learners and does not reflect
their wider experiences of technology.
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Parent (with

child(ren) under 5

schooléged
child(ren))

Working in

<

education

Other

Keep

Streaming by ability

Streaming by ability and skills.
Expanding Teach First. Learning from the
most successful eg the private sector.

Supporting the integration of ICT into

Education where it enhances learn ing.

Keep p ersonalised learning

League tabl es

Teachers who can inspire, motivate and
help learners take ownership of their
learning .

Well structured days
The work of Creative Partners
schools .

hips in

Investment in broader, more flexible
curriculum .

Start

Give teaching staff more disciplinary tools
to manage bad behaviour and thus
enable other pupils to progress
unhindered.

Reducing state interference in education
at every level. Un derstanding that
education is about the pursuit of truth
and excellence, whatever point your start
from, and not levelling the playing field.
Giving teachers the authority and means
to discipline children effectively.
Replacing failing schools instead of
attempting to rescue them.

Looking at alternative ways of assessing
learning using newer technology

Linking learners across schools and
countries in a genuine and structured
way.

Enable popular schools to expand more
easily .

Learn from the approaches used in Rudolf
Steiner sc hools which help to develop
confident, independent and creative
thinkers.

Involving families in the curriculum
Empowering parents when in discussion
with schools .

Use technology to break down the
institutional barriers that inhibit
personalised learning, eg g  enuine
learning (and testing) at one's own pace,
a richer choice of subjects to learn

Stop

Indoctrinating children about 'global
warming', 'racism' and 'equal ity issues
which impinge unnecessarily on every
aspect of the curriculum.

Treating children as small adults.

Politicising every area of the curriculum.
Reducing education to equity. Excessive
testing and assessment. Building
secondary schools with more than 450
pupils. Assimilating special school s into
mainstream schools. Wasting money on
Teachers TV.

Being too prescriptive on curriculum and
how it should be delivered

Restricting the progress of the individual
by having assessments/qualifications
linked to age.

Allowing each school to purchase
EVERYTHING at a local level

Having separate primary and secondary
education and schools

Relentless testing

Poor quality teachers and teaching

Allowing Ofsted to constrain innovation
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child(ren) under 5

schooléged
child(ren))

Working in
education

<

Other

Keep

National Testing

Personalised learning

Rigour in teaching literacy, numeracy and
science .

High profile focus on literacy and
mathematics in primary schools

Focus on high quality schools

Targeting children from less privileged
backgrounds .

Extra curricular activities and streaming
by ability .

Start

Worldwide connectivity for children to
learn at their own pace

Making the Personal Development
Curriculum central to everything else
taught in schools

Start making music learning a
compulsory part of the weekly
curriculum .

Organising the curriculum more around
skills ra th er than content

Emphasise the importance of thinking
skills .

More compulsor y language teaching at an
earlier age .

More emphasis on physical activity,
getting and staying fit

Stop

New educational initiative that is not
wor king .

League tables

Social engineering/intruding into areas of
parental responsibility

Initiative overload with not enough time
for schools to embed new ways of

working before the next one arrives

Over -assessing children

SATSs tests, were supposed to be a
snapshot of achievement, now schools
teach to them

Constant testing - especially SATS
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child(ren) under 5

schooléged
child(ren))

Working in

education

Other

Keep

Streaming by ability allows focus on what
will challenge individuals just enough to
still achieve - not too little or too much
which leads to drop out Breadth of
curriculum choice with core subjects
Maths, English, ICT

Personalised learning. Specialised
schools and Academies. A continually
developing and morphing national
curriculum. The drive to innovate and
re-imagine education. Every Child
Matters Overseeing bodies/authorities
such as the SSAT, NCSL, DCSF

Start

Establish a scaffold of key facts and make
that the heart of the curriculum - all else
is simply a desire to learn and keep
learning Apart from specialist equipment
subjects - classrooms stay the same
location for pupils and teachers move
around school - resources are main ly
digital why move them around Cross -
curricular in some subject areas until end
of Key Stage 3 - better transition for
learners More use of digital evidence for
marking/assessment More use of
oracy/presentation rather than written

work - more essential business skill
Greater emphasis on information

retrieval and analysis - understanding
searches, sources and authenticity
Possibly look at emerging languages but
only where they will have significant
business impact

Structured courses that encourage
independent learning. Have a prime

focus on developing students 6
competencies, capabilities and key skills.
Encourage s chools to adopt more
thematic and cross -curricular approaches
to learning. Celebrate and disseminate
educational innovation more effectively
(more than the current Innovation unit
does) - begin to take the innovative

water to the horse without using Ofste d
to do it!

Stop

Stop testingat Ke y Stageland3 -
benchmark at end of 2 but only to inform
transition and learner needs (not as a
public measure of the school) Stop
emphasis on fact retention and recall in
testing - in 2025 such a skill will be
irrelevant - foundation of key facts/skill
but all else will be instantly accessible
anyway (some facts will be changing too
much to teach)

Testing students by age (Key Stage) and
not by their level of ability. Over reliance
in benchmark testing to indicate the
health of the nations education system.
Measuring success in education in terms
of 's. Continuing to encourage schools
teach primarily within subject specialisms
through the current teacher training and
examination structures. Over
interference by local au  thorities in the
autonomy of successful schools.

to
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child(ren) under 5

schooléged
child(ren))

<

<

Working in
education

<

Other

Keep
Physical school locations

I nclusion

CPD teaching languages

Streaming by ability

A-levels

Start

Provide teachers with TIME and a
sabbatical year if necessary after 15
years service .

Real personalised learning for every child
Require secondary head s to promote
primary practice in secondary schools
and support secondary colleagues to do
so: pupil voice, personalisation,
consistency of procedures, aspiration,
independence and socialisation , give
primary schools equal monies to
secondary .

Encourage and enable the market place
to distribute people and resources. It
works in almost every other profession
throughout the UK without the political
struggles and bureaucracy of education
Teach practical everyday living skills
Adopt the Federation schools model
across the country and save
millions/improve teaching. Ensure the
pay scales are right. reward teachers
with other benefits, discou nted travel,
reduced entrance fees etc. Encourage
more creativity in art and design and
freedom for pupil teach cookery, teach
personal financial management

Change holid ays - less in summer
Bolstering -up Citizenship as a subject
(particularly around issues of
engagement). It may be compulsory
now, but it looks like a very poor
relation!

Stop

Stifling creativity through rigid national
curricula .

Turning schools into exam factories

Testing und er-11s providing league
tables in the current format

Centrali sed resource allocation

Testing for under -10s. School until pupils
are 18, why?

Testing for under -10s

Stop insulting my intelligence by
pretending tha tan A Level in Media
Studies is worth the same as one in
Biology - itso blat antly isn't!
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child(ren) under 5

schooléged
child(ren))

Working in

education

Other

Keep

The fun stuff in nursery and reception
should continue through the school. My
son is in year one and should still get to
play with sand, water etc. I'm nott 00
concerned about how he is doing
academically, but | do want him to want

to go to school everyday and be excited
about it.

Small local schools

Grammar schools

Start

Start giving meaningful, small amounts

of homework - not just lists of spelling to
learn, a random maths sheet - ask the
parents if they want their children to

have homework - not all of us do!

Increasing time allocated to reading,
teaching old fashioned 'domestic science'
instead of anything with the word ‘civil' in
the title, building smaller local schools
instead of huge places everyone has to
be bus sed to, allowing heads to run their
schools without interference from the
centre, every time a civil servant or a
politician has an idea that's a knee jerk
response to a headline, ask real people
whether or not it actually makes any
sense and when they say 'no ' believe
them instead of assuming they need
educating in these 'new ways'.

Discipline!

Stop

Stop treating a class of children as one
entity - help those being left behind,
stretch the more able and make sure the
ones in the middle don't get ignored. |
help regularly in my kids ~ 6classes and this
still is happening most of the time. So
much depends on the teacher and
whether they can be bothered to tier the
work for the different abilities. Too often
able kids who finish the work early are
told to sit and read for 10 minutes or
help t he less able.

| almost don't know where to start. Stop
broadening the curriculum when many
children can barely read, stop ignoring
the fact that huge schools don't work,
stop telling me you're g  oing to test my
child's health but you can't be bothered
to tell me when - but it's for my own good
(apply that to all patronising
correspondence), stop pretending that
everyone is created equal academically,
stop teaching to the lowest common
denominator, stop all this testing at
every opportunity, stop creating ever
more 'targets' against which to judge
schools, stop all the bureaucracy and
endless reporting that means nothing to
parents and just seems to be a funding
stick with which to beat the heads...
Teaching to the lowest common
denominator
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child(ren) under 5

schooléged
child(ren))

Working in

education

Other

Keep

Mixed schools but with some streaming,
maybe blend across the years a little but
not too much, ie a year either way could
be together

Sport and drama

Streaming by ability

Schools as safe, fun environments where
supervised learning and socialising takes
place .

Start

Banning faith based schools because th ey
lead to lack of understanding of others -
look at integrated colleges that ¢ elebrate
all and no faith - give atheism and
humanism as much importance in RE too

Building shared values

Allow parents to contribute towards non -
staff and non -building related school

costs ; start schooling at 6 as in every

other sensible country in the world.
Understand the stages of child

development (eg Steiner Waldorf model)

and provide appropriate education for

each phase .

Giving more freedom to schools to be
creative with the curriculum, using new
(and old) technologies and developing
new ways of teaching and learning that
can be shared online

Stop

Classes of more than 10
must be something in small class sizes or
public sch ools wouldn & bother with them

Duplicating campaigns and wasting

money - merge Becta and Future lab.

Testing until 16

Emphasis on intellectual skills too earl
on - it can damage children and put them
off learning for life. Scrap SATSs.

The tyranny of the league table where
pseudo -private schools develop in
affluent areas and schools that have a
mixed population of learners (many with
English as a second language) struggle to
make the expected grade. Mix it up

more!

y

-15 pupils . There
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schooléged
child(ren))

Working in

education

Other

Keep

Sad to say | can't think of anything
specific!

Testing - but it needs to be diagnostic
rather than punitive

Keep streaming by ability in all or most
subjects

Projects linking with people in other
countries

Personal learning plans

Expanding the use of ICT

Anything that develops manual dexterity
beyond use of a mouse eg sport, cooking,
arts and crafts, CDT etc.

Start

Understand the individual needs of
learners more deeply, how disorders such
as ASD can profoundly affect the

learner's experience  in mainstream
education and have more teacher self -
awareness of the impact of teacher
actions/reactions on such learners.

Ensure that this is covered properly in
Initial Teacher Training, in fact make the
PGCE course longer to include more

depth on areas | ike special needs and
effective use of technology to make
learning interesting and relevant to the
21st century learner.

Increase expect ations of what pupils are
capable of - particularly for high
achievers .

Getting much tougher on poorly

performing teachers so that they have to
be re assessed or sacked or retrained
before they damage children & respect for
the training/learning ethos

More physically active projects using
technology .

Widen curriculum choices by forcing more
partnership working between schools and
colleges.

To break awa y from the structured school

day. Education doesn't need to be
confinedto 9 -3 weekdays.

Implement and  encourage use of open
source software and technologies.

Stop

Implementing inflexible behaviour
management systems

Eye - catching policy initiatives

Formal leaning below 6 years (as in
Nordic countries) and concentrate on fun
and communication ability with peers

Testing for under -10s

Testing for under -10s

Testing children before the age of 10.

Telling the teachers what to teach and
how to teach.
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child(ren) under 5

schooléged
child(ren))

education

<< ¥ Working in

<

Other

Keep

Learning fun and relevant

Positive, encouraging attitude toward
practi ti oner risk taking and innovation.

Mixed ability teaching a full
comprehensive system (ha)

Flexibility now given to schools to adapt
their curriculum.

Investing in technology

A br oad range of subjects on the
curriculum

Inclusive education

An increase in the investment in
education - buildings/technology/support
for adoption of technology

Start

Allowing teachers to be creative not
prescriptive

Provide more teacher led coaching
support for ALL teachers in the effective
embedding of ICT

Loosening up the National Curriculum
taking a more flexible and cross -
curricular approach to subject disciplines
getting rid of academies and specialist
schools researching fairer and mo re
democratic ways of ma  king the selection
processes of schools truly
comprehensive

Supporting the use of technology in
schools - rather than withdrawing
previous budgets given as is happening
at moment. Class sizesinK  S2and 3
below 3 0.

Trust teachers to decide what is best for
the children they teach. Invest in media
literacy.

Devise a curriculum for learning,
exploration and expression

More emphasis on life skills

Start deep consultation with teaching
staff to fully appreciate the school based
issues. Support proper ‘on the job’
training fort eachers .

Stop

AIMLESS TESTING
Testing targeting la
disaffecting.

belling alienating

Requiring constant formal assessment in
creative subjec ts.

SATs and other excessive, irrel evant and
unmotivating testing streaming league
tables and other forms of divi sive
competition between schools the

academy system, and th e inequalities of
specialist schools

Testing childrenatk S1&2

Telling teachers what they should teach.
Relentless testing.

Continually testing young people. Let
them learn, not cram for examinations
and let us not focus simply on "the world
of work" .

Testing under -10s

Making education a political football
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education

Other

Keep

The Arts above all

Teachers professional development

Extending schools beyond traditional
classroom

CONTINUE INVESTMENT IN HIGH
QUALITY TRAINING AND PROVIDING
OPPORTUNITIES FOR FAMILIES TO
LEARN TOGETHER/CONTINUE THE
PROGRAMME OF LEARNING LANGUAGES

A broad and balanced curriculum (as per
QCA review)

Children coming together to learn

Kinaesthetic/real activities

Start

Start teaching philosophy to all children
and add on other elements of the
curriculum.

Reducing class sizes across all age
groups

Project based, cross curricula, problem
solving task assessed appropriately with
nati onal standard recognition

PROFILES OF CHILDREN'S LEA RNING
JOURNEY IN THE PRIMARY SECTOR, NOT
COMPETING WITH EACH OTHER BUT
MORE SHARED RESOURCES INCLUDING
TEACHERS AND CHILDREN
EXPERIENCING VIRTUAL LEARNING

Focus on learning howt o learn and not
on knowledge acquis ition .

Allowing mu ch more flexibility in the
curr iculum so that teachers feel able to
respond more directly to children's needs
rather than g overnment policy.

Responsible social networking, resource
sharing, using ICT to manage personal
finance etc. Technical and moral issues
(copyright, viruses) Generic rather than
specific skil Is Using computers for
modelling Teaching Chinese

Stop

Creating new schools for the future.
Remodel and re -think the whole concept
of school to allow fo  r future priorities.

League tables

Assessment of skills for a 19th century
context

STOP TESTING AT KS2

Testing what knowledge has been
learned

Placing a heavy weight on statistics
related to attainment which are often
incapable of bearing the weight in terms
of accuracy or robustness; and which
tend to make teaching more narrow and
conservative in approach leading to less
intere st for pupils, less responsiveness in
teaching.

Microsoft Office Technology tied to one
particular company . Assumption that only
guantitatively measurable outcomes have
avalue .
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child(ren) under 5

schooléged
child(ren))

Working in
education

<

<

Other

Keep
Belief in technology and personalised

learning

Encouraging young people to develop
their ICT capability

Rules and routine

Mixed ability teaching

High levels of funding for technology
equipment and infrastructure in schools
for teachers and pupils

The pastoral system in schools

A professional teaching workforce;
teachers will still make the difference in
2025 .

I ntroduction of technologies

Building Schools for the Future

Investment in training and development
for teachers

Start

Give more trustand  auto nomy to schools
and their staff and support the work -life
balance agenda more vigorously

Using a nywhere anytime assessment for
Functional skills assessment (especially
ICT).

Give teachers off timetable time to work
on a nd introduce innovation

Teaching a modern foreign language

Address the digital divide and ensure that
all teachers and pupils have access to a
personal device

Start to make parents/children value
education - perhaps contributing
financially would help with the work

ethic.

Testing when ready for as many age
groups as possible

Reporting exam results on a collaborative
basis to make schools responsible for the
education of all children in a particular
area.

Developing the right skills

Reviewing the nature and purpose of
education in the 21st century

Ensuring that every parent can be
confident that their local school will offer
the best opportunity for their child.

Full use of technology in mainstream

Stop

Stop the increasing numbers of new
initiatives and stop testing for 11 year
olds and under

Adding more and more pressure on to
heads of core subjects without additional
funding (for human resources)

Marking, levelling & testing

Using SATSs results to differentiate
between schools

Publishing stupid league tables which do
not take account of differing contexts

Testin g children to see how well teachers
are doing .

Measuring by league table results;
increasingly at odds with the personalised
learning agenda

Stop teaching; start educating!

The current arid approach to assess
based school improvement

ment

Over testing our children and give them
roomto | earn, enjoy and create.
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child(ren))
Working in
education

Other

Keep

KEEP teaching under 7s discrete reading,
writing, arithmetic and keyboard skills
lessons in preparation for "Junior learning
projects'

Tried and tested ways of teachin g.

Schools as communities. Emphasis on
three Rs but embedding emerging new
literacies.

Streaming by ability level.

Start
education .

START developing integrated 'learni ng
projects' for students to learn key skills in

a meaningful and fun way. The 'learning
projects' should be a work brief and the
student can choose to use any method to
engage with the project; facilitated by

the teacher but not taught by. Juniors
need teaching and guidance for how to
undertake a 'learning project' working
towards independance in this style of
learning before they leave primary

school.

Allowing teachers to use their training

and individuality. Stop dictating how

many minutes each subject should be
taught and how it must be taught.
Recognise ICT capability as a central key
skill set that needs teaching from an

early age with an emphasis close to
traditional three Rs. Increase emphasis

on processes and skills in formal
assessment. Recognise initia | teacher
education as a cornerstone of preparing
"schooling" for the future.

Have a greater balance between
academic, creative, pract ical (eg, how to
cook a healthy, quick, low  -carbon meal)
and social/emotional learning

Stop

STOP discrete subject based lessons;
STOP testing the under 10s;

changing the curriculum and ways of
teaching it.

Assessment/qualifitation systems
emphasising knowledge/content over
skills/application.

Grouping learners by age
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child(ren) under 5
schooléged
child(ren))
Working in
education

Other

Keep

Funding for the development of
technology within the school and
providing home/school learning
platforms.

E-learning credits or similar directed
funding to ensure school maintain their
funding in ICT for lear  ning .

Wide range of courses and accreditation
extended learning

14 -19 reforms, exploring a wider
curriculum .

Keep (and develop further in many
schools) streaming by ability

Must learn basics

Focus on literacy

Start

Provide more funding for teacher training

in technological developments. Most
serving teachers have very little real
expertise in technology, especially in
Primary schools, and deserve a better
service if they are to deliver the current
planned improvements. This also has to
be done by e nsuring that trainers have a
good grasp of the subject. Reduce class
sizes in Primary schools to a maximum of
20 and provide adequate funding to

make this a realistic goal.

Ensuring IT is used for learning and not
just to tick Ofsted's box . What do they
know about IT for learning anyway?

Offer similar G&T and enrichment type
progra mmes and opportunities to all
learners and notj ustan arbitrary few
Extend times of learning day - more
flexible programmes

Start ensuring true 'real  -time'
compatibility and coherence between
administration and curriculum
technologies at school and local authority
level .

Re-adjust grade inflation making the top

marks mean something - A=Exce llent, B

= Very Good, C = Good

Integrated onsite facilities

Stop

Linking age group testing to school

performance measures ( the tests should

not be a linear measure as they vary in

the content that they measure)

Providing teacher cover on the cheap by
employing unskilled classroom assistants.

Testing s tart assessing

Investing in a few elite groups like G&T
spend the money on developing
curriculum for all herding teenagers
around school buil dings according to
some pre -determined learning clock
more a time bomb!

League tables

Stop running pilot projects with
insufficient resources

Changing what children have to do the

whole time, both in subject matter and

different exams

Teachers coming straight in from HE and
staying with little external experien
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Working in
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Other

Keep

Healthy Schools philosophy - building
pupil skills in PSHE, healthy eating,

physical activity and emotional health

and well being (supporting ECM/SEAL) to
enable students to cope when faced with
difficult decisions and change.

Varied timetable for primaries - enriches

all areas.

The things which make learning and the
school environment an enjoyable and
pleasant placet o be for many pupils and
teachers.

Sport and leisure activity

Daily mathematics lesson

Small local schools where staff know and
take an interest in the individual child

The flexibility promised by the new
curriculum for 2008.

Improving the quality of teachers and
people who work in schools

Social interaction

Start
More creative and f un forms of learning -
thematic, skills -based, trips out, visiting

speakers, performance, outdoor
education, personalised learning,
philosophical/big picture/concept
cracking, work related learning,
interactive technologies, global links,
paired mentoring a nd evaluation.
Teach children to learn their tables (8x7)
etc the old fashioned 'by rote' method, it
really sticks!

Assessing when ready

Teaching maths through real life
experiences

Make flexible curriculum and alternative
provision available for all young people
who need it, regardless of age and
whether they are on school rol l.
Recognising that gaming technologies,
mobiles & i Pods can be used as lea
tools & are not something to be banned
from our schools.

Start supporting inner ci
more .

rning

ty schools even

Create schools that are part of a
community rather than simply located in
one.

Stop

Emphasising the importance of

assessment and testing in schools - when
the self -esteem and building of skills (like
resili ence, listening, analysing, work

related, social)are second place.

SATs at KS1 - teacher assessment should
be trusted

Religious education

Only teaching maths through Mantle of

the Expert etc . Formal testing in primary
schools .

The plan for compulsory

training/education til age 18, and the
criminalisation of 16  -18 ye ar-olds who do
not conform

Key stage testing - teacher
recommendations should be regarded as
professional and sufficient.

Vague public criticisms of ‘failing schools'.

Reinforcing the design of buildings and
styles of teaching that are more relevant
to early twentieth century than the 21st
century world of work
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Keep

Mixed ability groups (maintains diversity)

Personalised learning

Promotion of all -round development of
child - this message can get lost among
other emphases; promotion of various
music initiatives

A broad and balanced curriculum
Streaming by ability and the critical role
and importance of professional
educationalists

Development of education partnerships in
localities - learning is a community asset,
the success and wellbeing of all our
children should be more imp ortant that
competition between schools.

A broad curriculum for all learners, that

keeps all their options open

A purpose -built environment loca tedin
communities for  collective processes of
learning .

Enjoyment and choice

Start

Assessment as part of the learning
process

Measuring individual and school progress
and success in terms other than key
stage results

Allow more time for consol
the plethora of new initiatives; more
joined up thinking between all agencies
involved; consider implications for the
future relating to expansion of Specialist
Schoo Is.

More focus on d@ssessment for learning
and developing  @ersonalised learning

All-through schooling - our break
between primary and secondary (and
associated difficulties for individuals and
achievement) is entirely artificial and
based on the emergence of state
education in two phases.

Making learning of all subjects and skills
equally valid, so there is no slur on
vocational learning

Increasing the flexibility of educators in
regards to curriculum, the design of
learning environments, and the resources
within that environment (stop heavily
restricting use of internet and electronic
devices!)

Giving students a meaningful curriculum

idation among

)

0.

Stop

Too much focus on standard testing -
(focus should be on individualised
learning) .

Promoting academies and trusts as the
key to school improvement

Continuous testing - and public reporting;
mixed messages from QCA and Ofsted
inspectors (eg over levelling)

National Curriculum tests

Payin g teachers a pittance. Question:
what does it tell you about a society
which values (the most important?)
profession so little compared to, for
example, football players

Window -dressing initiatives that don't
deliver - some stability throughout
education would be good

Skewing th e process and purpose of
teaching through the testing regime

Bad assessment ie most of the present
system
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Keep

Free education for all that want it

Provide funding to enable schools to keep
abreast of technology and make it
available to all pupils

Developing analytical and conflict
resolution skills

Indepe ndent subjects

Books - in fact, dedicated funding for
books and a well -stocked library

Start

Invest in global links by financing schools
partnerships

1) Empowering local communities to
build and develop their own independent
schools, such as the Steiner Waldorf
Schools, thereby permitting more
innovati ve responses to change than

government -led dop down Oapproaches.

2) Saving money by using Free and Open
Source software, as other countries are
doing.

Ensuring all learners are e -literate they
know what the technology can do allow
pupils to use it safely - ie they exploit its
full potential - linked to testing when
ready .

Promoting the value of developing
individual talents through 'apprenticeship'
at all ages .

Encourage tenacity and independent
learning. | know this is recognised as
important, but young people aren't able
to drive themselves forward once they
have left school.

Regular career breaks for CPD, training
and research for teachers in the
classroom - plus effective IT support on
site.

Stop

Spending everythi ngont he British
Council. Schools know what they are
doing .

Believing that
methods 6will provide efficient solutions
for education, which  is a community -
driven and ethically  -inspired social
activity.

The for mal routine of many lessons in our
classrooms especially for pupils at end of
Key Stage - links to drive for constant
improvement - measure what is
necessary NOT only what can be
measured .

Organising learning into units based on
age rather than aptitude

Testing -focused teaching and learning.
Teaching and learning should foc us on
learning to learn through interesting
content, not slavishly following
specifications and the ~ National
Curriculum.

Publishing free material, such as Letters
and Sounds or BBC Jam, which stifle
innovation and excellence in the
publishing industry and create teachers
unable to exercise professional discretio
in choosing resources that suit their
school.

Ghe market 6and dusiness
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Keep

Grammar schools

Streaming by ability

Driving the use of ICT

The scope for fun and exploration in the
curriculum, without h  aving to
increasingly focus on Eng Mat Sci. Are
you listening Ed and Andrew? It seems
not.

Start

Instigating FAR MORE effective student
voice - fund the English Secondary
Students' Association heavily in order to
give students an effective national voice;
make school councils mandat  ory.
Assessments with online resources
allowed

Refine new technologies and ensure
systems are compatible with one another
to ensure | earning establishments can
build an integrated system regardless of
their supplier.

Using mobile phones for education

Examinations which are not tests of
learned knowledge but of capability. Let
pupils use their everyday tools (eg IT
ones) when being examined!

Change the focus of testing from testing
children to testing the teaching method.
Try 1,000 different methods, measure

the outcome and then use the most

succ essful methods. Allow employers and
other educators to teach outside of
schools. Change the teacher training
process so that every graduate has o
produce one very high quality multimedia
lesson plan and test for one hour of
teaching. These lesson plans ca  nthen be
made available to all the other 400,000
teachers.

Stop

The destruction of academia through
prioritisation of vocational courses

Boring courses

Stop designing curriculum by year group
League tables, ultimat  ely measuring
schools' success only in numbers. Stop

Ofst ed from destroying the profession

Stop forcing children to go to lessons

where they are coasting. Stop grouping
children in classes based on chron ological
age and change to grouping by

intellectual age.
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Parent (with

child(ren) under 5

schooléged
child(ren))

Working in
education

<

Other

Keep

New trends on the us e of social internet
tools in schools and homes and work and
life...

Developing anytime, anywhere learning.
Introducing technology which is
purposeful to learning and engaging.
Using children's outside interests. Using
cross curricular projects and activities to
make learning richer

Investment in professional development;
if possible increase it.

Schools as a formal place where kids go
every day. It & more than just what they
learn there, the informal and so cial side
of going to school with peers is valuable.

Keeping children at the centre of Govt
policy .

The innovation unit

Experiential education

Start

A deep awareness about human being
@merging 6from our world, as part of our
environment, an understanding of all of
us as ONE. Not as a separate and
individualist observer of facts. Such

of mind is not useful anymore.

kind

Teaching children about current affairs
from a younger age. Allowing older
children more time to ‘play' with
concepts, ideas, technology etc...

Be more adventurous in activities and
experiences offered to ch ildren.

Rethink current school structures, based
on a very old model which needs
updating .

Teaching Chinese . Make teaching the
profession of choice make schools
responsible for neighbourhood
performance, not just own schools
performance have a laptop/mobile
technology for all learners as a n
entitlement

Put emphasis on the quality of lesson
resources and methods of delivery

Using the community for learning

Stop

Curriculum based on Harvard's
committee of 1892. Nobody will need
hard knowledge on algebra, ie young
people will need to develop a logical mind
from real life situations.

Focusing on dogmatic testing and targets
especially for KS1 and 2 and realise that
children's ability to learn is more holistic
than tests would have us believe. Stop
cramming more and more into the
curriculum and encouraging teachers to
lay more and more homework on children
- it is often counter productive!

Don't abandon assessment, but stop the
emphasis on league tables, or at least
focus on progress rather than absolute
attainment.

Less formal assessment that constrain
what goes on in school day  -to-day and
restrict good quality teaching and
learning .

Using Ofsted in a punitive way - bring in
more support . Reduce use of books and
text books - they are still the normin

most schools .

League t ables and target setting and
Ofsted

Grading students
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Parent (with

child(ren) under 5

schooléged
child(ren))

Working in
education

<

Other

Keep

Improving ICT access for students

Citizenship, MFL

A clear focus on technological change

Teachers

Teachers Schools as social centres

Enable young children to learn through
structure d social play . Retain the
social/community element of school for
young children and parents

Mentoring

Start

Personalising further
learn on their terms - will require a

radical rethink of h  ow schools
operate/learning is encouraged and

assessed .

Much more emphasis on  languages . Much
more on the global dimension to

education .

- enable students to

Support initiatives that respond to the
need s of learner and use new
technologies in a way that is user -
friendly.

Devise teacher -based means of assessing
personal learning and thinking skills and
other generic skills

De-segregating and de -differentiating the
school system by abolishing grammar
schools, stopping the tax ~ -beaks for
private schools and re  -investing in open
and fair comprehensive education

Create structures for school improvement
that give s chools an incentive to
collaborate . Increase funding . Increase
teachers 6pay so that it is comparable

with that of doctors

Enable young children to learn through
structured social play

MFL and VLEs at primary

Stop

Class sizes over 25

Testing at primary level

Crushing innovation by adding new
controls eg the new Education and Skills
Bill that would close down organisations
like the one | work in that is providing
innovative solutions to meet real needs in
young people.

Testing at KS2 and KS3 with meaningless
SATs. These monitor teachers and
schools and do nothing to monitor
learning .

Streaming and s  etting by 'ability’ -
usually streamed classes are decided by
attainment not ability in any case
Contracting out core education services
to the private sector

Competition between schools . Ofsted .
SATs. League tables . Private education

Stop publicly reported testing for primary
age pupils.

SATS tests
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Parent (with

child(ren) under 5

schooléged
child(ren))

Working in

education

Other

Keep

Everything that allows students to be
creative, innovative, exploratory, to think
outside traditional subject boxes, to learn
from each other, that sees collaboration
as valuable rather than cheating. That
doesn't leave much!

A well trained workforce

Increasing the diversity of the workforce

in schools and inter -agency work so as to
bring different disciplines and experience
into contact and working with young

people .

Current tendency to re
teachers and develop an outcomes
less prescriptive, curriculum (but be
braver and more open about it!)
Valuing learning as  a shared experi ence
between people of all ages and

experi ences.

-professionalise
-led,

Start

Make sustainabilit y compulsory for every
school in some form and give it credibility
by including it in Ofsted inspections. Give
schools the resources to be able to
practice sustainability in the way it is
tentatively envisaged in the Sustainable
Schools initiative. Develop topic rather
than subject based schemes of work.

Look for ways of rewarding creativity.

Providing more training time to teachers
and senior leaders so that learning can
be transformed more quic  Kly .

Start making class sizes smaller start

helping children learn with other children

all over the world, communicating via

online means start teaching other

languages earlie r.

Find more constructive and creative

ways of working with other agencies an d
young people in response to young

people's culture of suspicion of and

resistance to authority

Re-think literacy for the 21st century - to
include all forms of communication

media.

Understanding that learning should be an
enjoyable and enriching experi ence for
all.

Stop

Testing everything that moves so

teachers and students are no longer so
constrained by the demands of
examinations and have the chance to
immerse themselves in areas t hat excite
them. Testing has its place but the

balance is wrong so that creativity is
sometimes stifled. League tables.

More 'initiatives' and unnecessary
burea ucracy/bidding to gain funding

Schools having no constructive strategies
other than exclusion or partial exclusion

to respond to young people who have
shown 'anger or violence' - link to A.

Abolish all SATs and GCSEs

Turning schools more and more into
controlling institutions
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Parent (with

child(ren) under 5

schooléged
child(ren))

Working in

education

Other

<

Keep

Design Technology

Streaming by ability, physical education
and domestic skills on the agenda for all
children (healthy living)

Equal opportunities in education

Teachers

Balance between individual and group
learning .

Embedding ICT into everything and every
lesson. And | mean every.

Start

Educating for sustainability seriously

Teaching in another language to children
aged 8 so we become better as a nation,
with languages. Involving parents more
in homework/learning discovery plans at
an earl y age. Organising and flexing
school hours in a manner that makes
better use of the facilities eg a 6

10 shift for learning in the same
secondary school building.
Motivating families to understand the
value of developing the ability to learn.
Also, start teaching to discover why we
need to learn what we need to know to

adapt to the demands of work in the
future.

Integrating all school facilities into the
community .

Pride in themselves and their country

while ackno wle dging mistakes have been
made in the past and will probably be
made in the future

Using open source software so software
can be developed that suits our schools,
teachers and staff

Teaching other languages

-2and 2 -

Stop

Overburdening teachers and pup ils at all
levels with recor d keeping, assessment
and inspection. It stifles risk taking,

progress, imagination, initiative and
creativity.

Changing exam techniques, and syllabus
content so frequently - it destab ilises
teachi ng and becomes a major
distractant.

Teaching to pass tests

Teaching religion of any sort in schools

I nterfering in family life and
fingerprinting children

Spending money on software just
because "it's what everyone else is
doing"!
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Parent (with

child(ren) under 5

schooléged
child(ren))

Working in

education

Other

Keep

Streaming by ability

Creative subjects in the curriculum

Start

Devise 'taster' vocational and academic
experiences for senior  school pupils so
that they are not directed towards

specific trades, subjects or careers too
early; but are allowed to try a number of
work areas depending on their particular
interests, tastes and preferred learning
styles.

Making schools truly democratic
environments - with real opportunities for
young people to own and influence their
learning environm  ent.

Stop

Formal testing under 10. Stop annual
examinations for 15+ so as to enable
longer periods of sustained learning.

Over -examin ation and target setting
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